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Abstract

This article studied the content of Indonesian Language Syntactic learning instrument
based on the need analysis directed to the Indonesian Language and Literature
Education Department (Pendidikan Bahasa dan Sastra Indonesia — PBSI) students
coming fromthe various universities in Surakarta, Indonesia. It aims to: (1) describe
and explain the content of Syntactic learning instrument used for the students (2)
describe and explain the appropriate model of Syntactic learning instrument used by
lecturers and students. It reveals that some Syntactic learning instruments distributed
in the form of textbooks recently only contain theoretical reviews which only
acquaints the cognitive needs but push aside both psycho motoric and affective needs.
Based on the need analysis of lecturers and students, the learning instruments regarded
show the gap of communication of the Linguistic function and are not in compliance
to the curriculum. Therefore, the revision of learning instruments based on the need
analysis, curriculum development and the students’ characteristics must be
endeavored. The study was completed through observation, interview, document
analysis and survey conducted to analyze the quality of the learning instruments used.
Besides, it will give a foundational benefit to elevate the prototype of a new learning
instrument. The survey shows that there has not been the appropriate learning
instrument synchronous, either with to the curriculum designed or the students’
characteristics. The process conducted finally resulted the draft of learning instrument
which is in compliance to the needs of lecturers and students. It will be developed
using contextual approach, including: constructivism, inquiry, peer learning,
demonstration, reflection and authentic assessment.

Keywords: Content of Syntactic Learning Instrument, Need of Learning Instrument,
PBSI Lecturers and Students.
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Introduction

This study focused on the content of Syntactic learning instrument based on the need
analysis done to PBSI students coming from the universities distributed in Surakarta,
Indonesia. The reason why Indonesian Language Syntactic material is hard to be
accomplished by the students is the lack of comprehension. The limited reference used
as the review becomes the problem as well. For instance, Syntactic learning
instruments normally distributed nowadays are arranged as textbooks which are
complicated to explore. Besides, they present the materials in incomplete aspects
(different with the curriculum concept). Simply, the learning instruments provided are
not based on the lecturers and students’ needs. Some lecturers are even stuck to use
textbooks provided by the department without considering whether it can be
effectively applied in lecture.Some Syntactic textbooks published nowadays normally
have not matched to the standard criteria of an ideal learning instrument. The
incomplete discussion provided there are hard to comprehend and only create a
monotonous lecture. The incomplete state meant is the disharmony between the
theories exposed and reality.

Review of Literature

This problem is generally found in some textbooks presented using structural
approach (Ramlan, 2001: 6; Chaer, 2009: 10; Markhamah (2010: 2), Sukini (2010: 2),
Arifin dan Junaiyah (2009: 1), Parera (2009: 3). The study explored that the textbooks
used by PBSI students in the universities of Surakarta only contain lots of theoretical
reviews and cover the cognitive need, while both psycho motoric and affective need
are away from the discussion. Besides, the discussions are only presented using
simple sentences.

Sidu’s Sintaksis (2012) has used contextual approach in its explanation as one of the
criteria of a good learning instrument. . It has been developed based on the need
analysis with 7 elements including constructivism as the principle that learning is a
knowledge ‘constructing’ instead of transferring process, inquiry from observing to
comprehending, questioning as the effort to encourage, guide and evaluate the
students’ thinking process, learning community as the concept of establishing a
corporative peer learning process to afford better result, modelling as the display of
materials conveyed, reflection as the comprehension established after the learning
process, authentic assessment as the effort to give a relevant measurement for the
learning outcome using contextual approach. In compliance to the concept, Zhan
stated, “Communicative competence plays an important role in language teaching and
learning. In this paper, the author makes a tentative effort to explore the children’s
acquisition of communicative competence in order to help FL learners have a better
understanding of the formation of this ability” (Zhan, 2010; Utami, 2013). In other
words, the communicative competences is significant inside the process of language
teaching and learning. This article also discusses the children’s communicative
competences in the study of language acquisition, in order to shape their knowledge
toward the competences they have to master.

Similar to the previous study, Zhang (2010: 81-81) explained, “The paper tries to
show the positive effects of cooperative language learning on foreign langue learning
and teaching. Compared with traditional language teaching, cooperative language
learning conforms to the developmental trend of language teaching method and
possesses considerable advantages. In the foreign language learning classrooms,
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cooperative language learning provides students with the necessary academic and
social skills. The paper reveals cooperative learning benefits language learning in
many aspects”. Therefore, this article tries to explain both positive and negative
impacts in the cooperative process of language teaching and learning. Compared to
the conventional language teaching, cooperative language teaching give more benefits
to train the students in having a good comprehension of social intelligence and skill.

In compliance to Zhan’s explanation, Changjuan contributed the idea in Acquisition of
Communicative Competence from Journal of Language Teaching and Research,
stating that communicative competence is the linguistic interaction in target language
including the ability to function in the communicative setting of spontaneous
transaction done by more than one individual.

In Topics in Linguistics — Issue 3 — July 2009 — Interface Between Pragmatics and
Other Linguistic Disciplines from International Journal of Linguistic (issue 3),
Povolna (2009: 54) discussed “Negotiation of Meaning in Spoken Interaction” and
explained that the signs given in the communication process is functioned to

elucidate the aim of communication of meaning negotiation and oral
interaction thus can show the discourse coherence.

A learning instrument is different with a textbook. Generally the target of learning
process formulated by the author of a particular textbook is not similar to the
curricular aim of an educative program (Tomlinson and Mashuhara, 2004: 162). The
use of kinds of commercial learning instrument as the material source conveyed at
school is a prevalent condition. The lecturers can use it as the handbook and guidance
to elevate the learning process, respond the students’ early skill and inputted materials
and interpret the tasks and exercises.

The essence of learning instrument means as the key element of a particular language
program, including the materials prepared particularly for the institution or the one for
the lecturers and teachers (Richards, 2001: 257; Cunningsworth, 1995: 24). The
novice lecturer even can use the learning instrument to establish lesson plans or as the
guidance to hold the teaching process. Richards (2001: 273) explained that a good
learning instrument should have some qualifications to: (1) encourage the students to
learn; (2) construct a ground of thought which directs them to construct previous
materials learnt; (3) inform the next materials in detail; (4) elucidate what new
materials to learn; (5) connect the ideas to what they have understood; (6) motivate
them to have a sense toward the new materials; (7) help them to get the feedback; (8)
help them to retell what they have gained in the learning process; (9) ensure them that
they know what to do; (10) give them an opportunity to check their achievement; and
(11) help them to learn better than before.

Method

The data analysis of this article is conducted through qualitative and quantitative
methods. The data analysis process is explained as follows: it applies interactive
qualitative analysis consisting of three components: (1) data reduction; (2) data
display; and (3) verification (Miles and Huberman, 1992: 20). The method used is
qualitative descriptive consisting of 3 stages of process as follows:

Document Analysis

It contains review done toward the curriculum, syllabi and lecture quality planning,
Syntactic journal and the learning instruments provided. The survey was conducted
for 6 months in 4 universities distributed in Surakarta, consisting of 3 private
universities including University of Veteran Bangun Nusantara Sukoharjo
(Universitas Veteran Bangun Nusantara Sukoharjo — UNIVET BANTARA
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Sukoharjo), University of Muhammadiyah University Surakarta (Universitas
Muhammadiyah Surakarta — UMS) and University of Widya Dharma University
Klaten (Universitas Widya Dharma Klaten — UNIWIDHA) and 1 state university
including University of Sebelas Maret Surakarta (Universitas Sebelas Maret
Surakarta — UNS). The survey brought up a conclusion that these universities have
not provided sufficient learning instruments for Indonesian Language Syntactic
materials used to conduct the lecture.

1. Interview

The respondents of the interview were the lecturers, students and other readers of the
learning instruments in order to explore the quality of the learning instruments.

2. Observation

The data sources used to support the observation includes: (1) respondents who were
the lecturers of Indonesian Language Syntactic lecture in the universities in Surakarta,
including UNIVET BANTARA Sukoharjo, UMS, UNWIDHA and UNS; (2)
textbooks used as the learning instruments or references in the Syntactic lecture.

These steps were accomplished by noting all the sentences contained in the learning
instrumentsprovided in 3 private universities and 1 state universities in Surakarta
regarded in order to extract the data for the research. The next step was to refer the
theories and concepts in compliance to this research.

Findings

The Content of Indonesian Language Syntactic Learning Instrument Based
on The Need Analysis of Students and Lecturers

1. The Condition of Indonesian Language Syntactic Learning Instrument in
The Universities in Surakarta

The exploration was conducted to collect the information and solution to solve the
recent status of the problem through field observation and in-depth interview. The
condition of Indonesian Language Syntactic learning instruments were observed based
on the field note of document analysis (Catatan Lapangan Hasil Analisis Dokumen —
CLHAD) and filed note of interview (Catatan Lapangan Hasil Wawancara —
CLHW). The information gained was used as the foundation to design the draft of an
ideal Syntactic learning instrument. This article explored 5 Indonesian Language
Syntactictextbooks used as the learning instruments in the universities regarded. They
included Ramlan’s Sintaksis (Syntactic), Sidu’sSintaksis Bahasa Indonesia
(Indonesian Language Syntactic), Sukini’sSintaksis Sebuah Panduan Praktis
(Syntactic As A Practical Guide), Markhamah’sRagam dan Analisis Kalimat Bahasa
Indonesia (Mode and Analysis of Sentences in Indonesian Language) and Parera’s
Dasar-Dasar Analisis Sintaksis (Basic Syntactic Analysis).

Indonesian Language Syntactic Learning Instrument for PBSI Students in
The Universities in Surakarta

Based on the survey conducted for 6 months in 4 universities including UNIVET
BANTARA Sukoharjo, UMS, UNWIDHA and UNS, there were not found many
learning instruments of Indonesian Language Syntacticmaterials. They need more
learning instruments to make the lecture process of Indonesian Language Syntactic
materials better.
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Indonesian Language Syntactic TextBooks Used by PBSI Students in University of
Veteran Bangun Nusantara Sukoharjo (UNIVET BANTARA Sukoharjo)

UNIVET BANTARA Sukoharjo has not provided Indonesian Language Syntactic
learning instruments. It only uses a general textbook of Ramlan’sSintaksis and
completed by La Ode Sidu’sSintaksis Bahasa Indonesia (2012).

The scope of materials conveyed in those textbooks including: (1) Linguistic strata;

(2) Syntactic strata; (3) Syntactic function; (4) Semantic role of sentences; (5)
effective sentence; and (6) conjunction. Sidu’s Sintaksis Bahasa Indonesia contains
some advantages and lacks. The table of contents given in the front page makes the
user easy to find some specific chapters, sub-chapters and topics contained. However,
it does not provide a summary to help the readershave a sense of what the textbook
represents, since it becomes a brief description of key concepts in every chapter
wrapped in short, brief and easy understood content to help them get the whole
content.

Sidu’s Sintaksis Bahasa Indonesia is different to Ramlan’s Sintaksis, that it begins
with a broader scope about Linguistic definition including Phonology, Morphology
and Syntactic. What makes them similar is the scope of grammatical strata using
structural approach. The materials contained directs to the cognitive field with a
theoretical and scientific characteristic. However, both psycho motoric and affective
field have not been considered well.

The conveying of materials is too limited using short information. After the concept is
explained, some relevant examples placed in the middle of the explanation using
simple sentences.

The language used in Sidu’s Sintaksis has fulfilled the ideal criteria of learning
instrument of being easy understood by the students, teachers, lecturers and linguists.
The whole criteria regarded concludes that the textbook as the learning instrument
must be communicative and easy to understand.

Indonesian Language Syntactic TextBooks Used by PBSI Students in
University of Muhammadiyah Surakarta (UMS)

UMS has not provided Indonesian language Syntactic learning instruments. It only
uses Ramlan’s Sintaksis textbook as the primary guide, while the secondary ones
coming from the lecturers, such as Markhamah’s Sintaksis, Ragam dan Analisis
Kalimat dalam Bahasaa Indonesia published in 2008 and Sintaksis 2: Keselarasan
Fungsi, Kategori, Peran dalam Klausa published in 2010.

Both contain lots of teoretical reviews covering the cognitive field (knowledge), but
do not touch either psycho motoric or affective field. Therefore, the textbooks has not
matched to the aim of an ideal teaching.They do not include either summary or
evaluation. Summary is the key concept of every chapter presented in succinct, brief
and easy to understand arrangement.

Indonesian Language Syntactic Learning Instrument for PBSI Students
in University of Widya Dharma Klaten (UNWHIDHA)

UNWIDHA becomes the one and only university of all involving in this research
having textbook entitled Sintaksis: Sebuah Panduan Praktis (Syntactic: A Practical
Guide) authored by the lecture named Sukini in 2010.The textbook regarded still
irrelevant to the ideal learning instrument. The ideal learning instrument should
contain standard of competence, basic competence, indicator, learning materials,
learning activities and tests. All of those components must be attached in every
chapter of a textbook. Sukini’s Sintaksis: Sebuah Panduan Praktis has not been totally
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complete to fulfill the requirements, since it only contains basic competence
summarized at page xvi of Analisis Instruksional (Instructional Analysis).

Bloom (in Tarigan, 2009: 137) explained 3 area of teaching including cognitive,
affective and psych motoric field. Cognitive field refers to the theoretical knowledge.
Affective field refers to the behavior which affects the personality. While psycho
motoric field refers to the skill. It is concluded that affective and psycho motoric fields
are not touched in this textbook.

Indonesian Language Syntactic Textbook for PBSI Students in University
of Sebelas Maret Surakarta (UNS)

UNS has not provided Indonesian Language Syntactic learning instruments. It only
uses Ramlan’s Sintaksis textbook as the primary source and the other books authored
by the expert outside UNS s the secondary one. The secondary sources is Parera’s
Dasar-dasar Analisis Sintaksis published in 2009.

According to the strata of grammatical unit in Syntactic study, phrase is the smallest
unit. While, the textbook does not contain summary, exercises and reflection to the
materials thus cause the students cannot get the confirmation to what materials they
should emphasize on. It is not completed with the evaluation such as tasks, practices
or questions directed to the students. The measurement toward the students’
achievement does not flow through the procedural process.

It tends to use complicated theories, formula and symbols to explain the elements of
sentences. Moreover, it often inserts the comparison of English. It uses the formula of
foreign language and give less concrete instances.There used less concrete instances
taken from Indonesian Language. It uses the instances coming from English
translation, thus they are not matched to the contextual needs.

The Need of Learning Instrument

Need analysis becomes the main factor grounding the arrangement of a good learning
instrument. Therefore, the content must be in compliance with the need of lecturers
and students. The study of the lecturers’ need analysis at the exploration step was
conducted through the interview toward 4 lecturers from4 different locations in
different time as well (representatives of UNIVET BANTARA Sukoharjo,
UNWIDHA, UMS and UNS). The informants were selected based on their skill and
competence in Syntactic materials. Besides, the selection was considered from their
ability to convey their notion about the compliance of the learning instrument they had
used this time.

Need analysis is started by holding a theoretical review and field study. This
processes are conducted to identify the need of learning instrument, including: (1) for
the lecturers; (2) for the students; and (3) description of the result.

The Need Of Learning Instrument Based On The Lecturwes’ Point Of View

The need of learning instrument based on the lecturer’s point of view was explored
using document analysis and interview. Using the instrument of field and filed note of
interview (Catatan Lapangan Hasil Wawancara), the lecturer was known to have a
problem of being difficult to comprehend the Indonesian Language Syntactic
textbooks. The need identification was conducted then to get a kind of information
about learning instrument which they (lecturer A and H) want to use, such as:
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First, the one used in the University of Widya Dharma Klaten, as considered good,
even if it contained some lacks. The arrangement of learning instrument include some
elements such as standard of competence, basic competence, indicator, learning
outcome, learning materials, learning procedure, evaluation and reflection. Besides,
tasks and exercises should be attached to improve students’ activities. However,
University of Widya Dharma Klaten (UNWIDHA) does not have those elements
completely in the learning instrument used.

Second, a good learning instrument should have given the variation of examples in
order to improve the students’ comprehension. It should consider the context of
phrase, clause, sentence and discourse. Besides, it should have given the variation of
sentence patterns using subject-predicate-object, subject-predicate-complement,
subject-predicate-object-adverb and others. Thus can be seen that those patterns come
from standardized variations. Those patterns can be found from the knowledge
variation, either in oral or written communication. However, the knowledge variation
is not the only one absolutely used in all kinds of context. There needs to explore
other variation used. For instance, Indonesian language speakers use a kind of non-
standardized variation in communication. The authors of Syntactic textbook need to
expose those variations by examples. Since every speaker ever practiced the different
structure of the sentences they uttered or written based on the situation or context they
are involving in.

Third, the examples given in the textbook as the learning instrument should have
represented the Indonesian Language variation to afford the total comprehension of
the readers. If a particular textbook only shows one particular variation, it will create
the understanding of the readers that the variation exposed is the only one permitted in
the social dimension in all the situation. The use of other kinds of variation will
motivate the readers to conclude the language characteristics and bring out the notion
that Indonesian Language has more than one variations.

Fourth, the learning instrument must be based on the context. The examples should
have been completed by the context. It could be in a dialogue or discourse. It would
help the readers to identify the speakers involved in the context, media, aims and
other things.

Fifth, the quality of a sentence does not always refer to the complete elements of
function but the meaning conveyed. Therefore, the author of Syntactic textbooks
should present the alternative answers.

Sixth, There were found some irrelevant materials in Ramlan’s Sintaksis, for instance
the interrogative sentences at page 12 and 13 (CLHAD). There are many data which
actually do not need to be attached in nowadays Syntactic textbooks. For instances,
the element of Si Boy in the construction of Ongky ‘Si Boy’ Alexander, Jamu in the
construction of Marta ‘Jamu’ Tilaar, Semar in the construction of Gus ‘Semar’ Dur,
Si Tenda Biru in the construction of Desi ‘Si Tenda Biru’ Ratnasari and Jacko in the
construction of Michael ‘Jacko’ Jackson. Si Boy and Si Tenda Biru belongs to the
nomina phrase. However, after they are put into the word area, will the construction of
Ongky ‘Si Boy’ Alexander and Desi ‘Si Tenda Biru’ Ratnasari remain as phrase or
change as word? The similar data need to be discussed in the Syntactic textbooks.
Both segmental and supra-segmental elements must be explained in the sentence
characteristics. The author of Syntactic textbooks generally only explain the area of
phrase, word, clause and sentence. There are words which actually are words indeed,
and words which actually are sentences. As well as phrases which actually are phrases
indeed, and phrases which actually are sentences. The supra-segmental element can
distinguish the differences of the Syntactic field.
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The Need of Learning Instrument on The Student E’ Point of View

Based on the interview conducted with the students as the informants (student N, E
and P), they stated that learning instrument is an important learning source, thus they
need it. They stated that the learning instrument should: (1) contain complete, brief,
compact and easy to understand materials; (2) expose materials contextually taken
from daily life.

The result of interview conducted with the lecturers and students concluded that
Syntactic learning instrument needed to be developed using contextual approach.
There are 7 criteria of qualified learning materials follows: using of media such as
figure, diagram and mapping, grouping the learning community, motivating the
students to be actively involved in the teaching and learning process (constructivism),
commanding the students to distinguish the simple and compound sentences (inquiry),
encouraging the students to ask, reflecting and make the lecturers to establish a good
relation to the students. The interview concluded that the lecturers had conducted a
good contextual approach in conveying the Syntactic materials.

The Description Of Studied Learning Instruments

Learning instrument is one of the dominant facilities used to support the learning
process and as the guide to conduct the lecture. That is the reason why the lecturers
need the learning instruments a lot. This point is supported by the identification of the
informants’ (students) needs stating that learning instrument is used to elevate their
comprehension.

As the consideration to arrange a prototype of learning instrument contextually, there
needs to be completed by tasks, exercises and approaches. However it is restrained by
the lack of support of finance and professionalism of the lecturers.

The solutions toward the problem of arranging the learning instrument can be
described as follows: (1) it should be arranged relevantly; (2) it should emphasize on
the communicative exercises for the students; (3) it should apply an interesting
approach to encourage the students to involve in communication using appropriate
sentences; (4) it should present easy to understand materials; (5) it should be able to
establish an optimum independent learning; (6) it should accommodate the students’
needs toward the Indonesian Language Syntactic materials in Higher Education.
Based on the identification of need analysis of the learning instrument and the
learning instruments provided, the development conducted contextually should
include the criteria below:

First, it should be arranged according to the curricula.Second, it should elevate the
competence of communication according to the essence of language function in
communication based on the curricula. The communication skill should not be
dominated the knowledge variation only.

Third, the learning instrument arranged using contextual approach should be
implemented in authentic exercises and tasks, eitherby individual or group. Fourth,
syllabi and lesson plan should be developed through an analysis of communicative
skills in Higher Education by grouping the basic competence related to the topic
discussed and conducted in a continuous learning. The revision of lecture agenda
should be situational in giving the materials, tasks and exercises.

Fifth, text selection in the learning instrument must be in compliance to the needs. The
use of heterogeneous context helps to find some specific data such as the variation of
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incomplete clause garishly used in newspapers nowadays. If the Syntactic textbooks
keep sticking on the pattern of subject-predicate, those variations will not be touched
and remain as an unresolved phenomenon of language in daily interaction.

Sixth, the use of learning instrument should be developed according to the students’
needs. Seventh, the use of learning instrument should be developed alongside with the
information sharing of sufficient learning materials. Eighth, the learning instrument
should be a worthy learning source for lecturers and students. Ninth, learning
instrument should touch and elicit intelligence and affective area.

Tenth, syllabi and lesson plan should contain scoring. Eleventh, the learning
instrument should consist of: (a) standard of competence; (b) basic competence; (c)
indicator; (d) mapping; (e) learning materials; (f) summary; (g) tasks; (h) exercises; (i)
reflection; and (j) tests.

Conclusion

The Indonesian Language Syntactic learning instrument for PBSI students in the
universities in Surakarta are still irrelevant to the lecturers and students’ needs, since
they only apply structural approach which covers the cognitive needs and do not touch
both psycho motoric and affective needs. They are needed to be revised to find the
relevance using contextual approach including constructivism, inquiry, questioning,
learning community, modelling, reflection and authentic assessment by taking the
daily life examples as the function of language to communicate.
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Abstract

The study examined the influence of parenting styles on social adjustment and academic
achievement of adolescents in selected secondary schools in Ogun Waterside Local
Government Area of Ogun State. Two hundred and forty secondary school students
participated in the study. The sample of students was selected from eight secondary schools
in Ogun Waterside Local Government Area of Ogun State. Descriptive survey design was
used to execute the study. Data were collected through questionnaires and achievement test.
The data were analysed using analysis of variance (ANOVA). The study showed that there
is significant difference in social adjustment of adolescents from autocratic, democratic and
permissive parenting homes. It revealed that adolescents from democratic homes adjust
better in social situations than their counterparts from autocratic and permissive homes. The
study also showed significant differences in academic achievement of adolescents from
autocratic, democratic and permissive parenting homes. It revealed that democratic style of
parenting influence academic performance more positively better than autocratic and
permissive parenting style.

Key words: Parenting Styles, Social Adjustment, Academic Achievement, Students
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Introduction

Home is the first and foremost institution of learning where the child acquires his first
experiences. The type of experience gained here serves as basis and solid foundation upon
which other agencies of socialization outside the home build later on. A good home gives
the child a sense of security, love and mutual respect among the individuals at home,
acceptance, sharing responsibilities and feeling proud of one’s parents and home (Fayombo,
2004).

Parenting is a complex activity that includes many specific behaviours that work
individually and together to influence child’s outcomes. Baumrind (1967) in Gonzalez et al
(2002) generally describes styles of parenting as patterns or configurations of parenting
behaviours. While Klien (2001) sees parenting styles as a psychological construct
representing standard strategies parents use in raising their children.

As difficult and challenging as child rearing is, the task and problem involved are by no
means over especially when young ones attain adulthood. Difficulties are inextricably
associated with the nature and function of the family, as it exists in our society. Parenting is
one of the most challenging and one of the most important tasks of adulthood. Parenting
style affects the development of children’s conduct and characteristics (Blondin & Cochran,
2011). The three parenting styles can predict a child’s outcome including social competence,
academic performance, psychosocial development, problem behavior (Terry, 2004),
optimism, confidence, motivation, and attention problems (Kordi & Baharudin, 2010).
Parenting styles largely influence cognitive development and social competence and
adjustment.

Social adjustment, which is a product of social growth, is an important indication of
psychology health that attracts the attention of many psychologists. Social growth is the
most important aspect of one’s development and it is acquired through the relationship with
others especially with the parents, peers and the teachers, and it is the assessing criterion of
social growth related to the person’s adjustment with him/herself and others (Hartup &

Rubin, 2013). Without adjustment, the person will not be able to meet many of his/her basic
needs. If one is incompatible with the society properly, he will feel isolated. How well a
child will adjust socially is dependent on the style of parenting practiced by the parents.

Just as parenting affects social adjustment, it also has influence on the academic
achievement of the adolescent children. Past studies have shown that parents, through their
parenting styles built critical foundations for various aspects of children’s development and
achievement. Jacobs and Harvey (2005) indicated that parenting style is one of the
significant contributors to student’s academic achievement in school. Spera (2005) asserted
that parenting styles emphasizes on the response parents provide to their children and the
method which parents used to demand compliance from their children. Baumrind (2005)
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categorized types of parenting style based on two dimensions which are responsiveness and
demandingness. According to Baumrind, responsiveness refers to the degree that parents
promote self-assertion and individuality by showing care and acceptance to children’s
desires. Care and acceptance includes kindness, support for independence, and logical
contact. Demandingness refers to demands that parents make on children to be included into
society (Baumrind, 2005). The demands are imposed through monitoring and controlling of
children’s behaviors, as well as communicating the demands directly to the children.

Demandingness and responsiveness is classified into three child rearing patterns as
autocratic, democratic and permissive. Each of these parenting reflects different natural
occurring patterns of parental values, practices, behaviour and a balance of responsiveness
and demandingness. In the autocratic family setting, parents play a domineering role in
establishing the conducts of behaviour that are to be adhere to. These parents provide well-
ordered and structured environments which clearly states rules. Democratic method of
parental pattern is the one in which adolescents are consulted of family matters, provide
their children with warmth, affection and autonomy, yet, they set limit and are demanding.
Permissive parents on the other hand, give up most control to their children, parents make
few, if any, rules and the rules that they make are usually consistently enforced. They tended
to be disorganized and ineffective in running the household (Fayombo 2004).

Problem

Parents, counsellors and schools have sincere and long standing interest in knowing and
talking the various problem affecting students’ social adjustment and learning but the more
the concern, the more the rate of failures in our secondary schools and students
maladjustment. This is so because, in todays’ context, schools are dealing with a large
population of culturally deprived young-stars who mostly have stimulus malnutrition. In
most cases, neglect by parents in the process of seeking for how to make ends means, lack
of educational and recreational materials in childhood, autocratic parenting style and most
often permissive attitude of parents, have not provided the motivational basis for a well-
balanced social interaction and achievement in school work. The students are becoming
progressively inadequate and alienated from the activities of the school. Most students in
this category cope with such inadequacy by dropping out of school due to persistent failure
or may be lured into examination malpractices, cultism etc. ultimately, the employers of
labour are beginning to worry that graduates of Nigerian institutions lack basic skills to
make them employable outside Nigeria. Nigerian graduates are subjected to further
evaluations and/or asked to take remedial courses before they can go for further
programmes.

In view of the above, the researchers investigated how parenting style affect social
adjustment and academic achievement of adolescents.
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Research Hypotheses
The following hypotheses were generated to guide the study.

1. There is no significant difference in social adjustment of adolescents from
autocratic, democratic and permissive parenting homes.

2. There is no significant difference in academic achievement of adolescents from
autocratic, democratic and permissive parenting homes.

Method

Descriptive survey design was used to execute the study. The population of the study
consists of the secondary school students in the Ogun Waterside Local Government of Ogun
State. Two hundred and forty (240) students were randomly sampled from eight (8) public
and private schools to provide data for the exercise.

The relevant data of the study were obtained using two sets of instruments (questionnaire
and interview schedule) designed by the researchers. The questionnaire was developed to
gather data from students on their perceived parents’ styles of parenting. The questionnaire
which was a 28 item instrument had three sections. Section “A” elicited student-
respondents’ personal data while Section “B” made up of 12 items was directed at finding
out the perceived parenting styles of the students’ parents and section C sought the students
social adjustment information. The second instrument, a validated Mathematics and English
Language achievement test was used to obtain their academic achievement data. The first
two instruments had a likert rating scale of 4-1 in a descending order for positive items and
reverse for negative items. The face validity of the instruments was determined by peer
review. The instruments were also piloted on 30 students to assess their reliability. The
instrument was administered twice with a two week interval. The scores from the two set of
administration were correlated using Pearson Product Moment Correlation (PPMC) and the
result of the pilot study is 0.77 and 0.76 respectively. This reliability co-efficients of the
research instruments were deemed high enough to warrant their usage to gather data for the
main study. For the achievement test, item analysis was performed on the Mathematics and
English Language achievement test so as to determine the discrimination power and
difficulty level of the items.

The researchers personally administered the instruments to the respondents in their
respective schools after permission had been obtained from the schools’ authorities and
verbal consent of the students. The relationship established between the researchers and the
respondents engendered a high response rate and instructions were scrupulously followed.
The statistical software, Statistical Package for Social Sciences (SPSS) version 20 was used
to analyse the data collected. The data were arranged in the required format and keyed into
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the software for the processing. The statistical tests were performed using Analysis of
Variance (ANOVA), and the hypotheses were tested at 0.05 level of significance.

Findings

Hypothesis one: There is no significant difference in social adjustment of adolescents from
autocratic, democratic and permissive parenting homes.

Table 1

ANOVA analysis of the differences in social adjustment of adolescents from autocratic, democratic
and permissive parenting homes

STYLES NO. SCORE MEAN SD
AUTOCRATIC 84 1775 21.13 2.57
DEMOCRATIC 98 3398 34.67 7.31
PERMISSIVE 58 1218 21.0 6.98

Table 2

ANOVA Computations on difference in social adjustment of adolescents from autocratic, democratic
and permissive parenting homes

Source of Variation Sum of df Mean Square F-cal. Remark
Square
Between Groups 6950.98 2 3475.49
126.43 Significant
Within Group 6515.35 237 27.49
Total 13466.33 239

p<0.05, F2, 237 =3.00

The table above shows that F-calculated value of 126.43 is greater than F-critical of 3.00
given 239 degree of freedom at 0.05 level of significance. Since the calculated value is
greater than the critical value, the null hypothesis which states there is no significant
difference in social adjustment of adolescents from autocratic, democratic and permissive
parenting homes is rejected in favour of the alternative hypothesis. This implies that there is
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significant difference in social adjustment of adolescents from autocratic, democratic and
permissive parenting homes. Since there is significant difference between the social
adjustment of adolescents from autocratic, democratic and permissive parenting homes, pair
wise analysis was done using protected t-test analysis to determine which of the
methods/styles is most effective or where the differences lie. Below is the result of the
protected t-test analysis.

Table 3

Protected t-test analysis of differences in group means (X) due to parenting styles

Parenting Styles Permissive Autocratic Democratic (n=98)
(n=58) (n=84)

Permissive 21.0° -0.55 -12.59

Autocratic 21.13 -12.03

Democratic 34.67

a = Group means (mean) (X) are in the diagonal while protected t-values are above the
diagonal.

e Significant at 0.05; df =237; critical t =1.96.

The analysis reveals that students from democratic parenting homes (t=12.59, df=237)
significantly adjust to social situations better than either those from autocratic (t=0.56,
df=82) or those from permissive parenting homes (t=12.03, df=238). These values are
compared to the critical t-value of 1.96 given 237 degree of freedom at 0.05 level of
significance. Democratic and autocratic parenting styles were significant.

Hypothesis Two: There is no significant difference in academic achievement of
adolescents from autocratic, democratic and permissive parenting homes.

Table 4
ANOVA analysis of the differences in academic achievement of adolescents from
autocratic, democratic and permissive parenting homes

(PARENTING)

STYLES N SCORE MEAN SD
AUTOCRATIC 84 2103 25.04 2.57
DEMOCRATIC 98 3288 33.55 7.31

PERMISSIVE 58 1318 22.72 6.98



Adegboyega, Ibitoye, Okesina & Lawal 17

Table 5
ANOVA Computations on differences in academic achievement of adolescents from
autocratic, democratic and permissive parenting homes.

Source of Variation Sum of df Mean Square F-cal. Remark
Square
Between Groups 1279.7 2 639.85
97.24 Significant
Within Group 1558.3 237 6.58
p<0

nr

The table above shows that F-calculated value of 97.24is greater than F-
critical of 3.00 given 239 degree of freedom at 0.05 level of significance.
Since the calculated value is greater than the critical value, the null
hypothesis which states there is no significant difference in academic
achievement of adolescents from autocratic, democratic and permissive
parenting homes is rejected in favour of the alternative hypothesis. This
implies that there is significant difference in academic achievement of
adolescents from autocratic, democratic and permissive parenting homes.
Since there is significant difference between the academic achievement of
adolescents from autocratic, democratic and permissive parenting homes,
pair wise analysis was done using protected t-test analysis to determine

T
Total 2838.0 239
Protected t-test analysis of differences in group means (X) due to parenting styles
Parenting styles Democratic (n=98) Autocratic Permissive (n=58)
a (n=84)

Democratic 33.55 7.04 1.68

Autocratic 25.04 5.35

Permissive 22.72

a = Group means (X) are in the diagonal while protected t-values are above the diagonal.
o Significant at 0.05; df =237; critical t =2.02.

The analysis reveals that students from democratic parenting homes (t=7.04, df=237)
significantly performed better than either those from autocratic (t=5.35, df=237) or those
from permissive parenting homes (t=1.68.03, df=237). These values are compared to the
critical t-value of 1.96 given 117 degree of freedom at 0.05 level of significance.
Democratic and autocratic parenting styles were significant.
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Discussion

The hypothesis which states that there is no significant difference in social adjustment of
adolescents from autocratic, democratic and permissive parenting homes was rejected. The
result of the study showed that democratic authoritative parenting affects social adjustment
more positively than both autocratic and permissive styles of parenting. This is in line with
Lazar et al. (2009) who found a positive relationship between authoritative (democratic)
parenting style and social adjustment of children. Sharing too much with children
sometimes results in the children suffering social and psychological difficulties, which
made the adjustment even more problematic (Lazar et at., 2009).

The hypothesis which states that there is no significant difference in academic achievement
of adolescents from autocratic, democratic and permissive parenting homes was rejected.
This means that there are differences in the academic achievement of adolescents from
autocratic, democratic and permissive parenting homes. The study revealed that students
from democratic homes performed better than students from autocratic and permissive
parenting homes. It also revealed further that autocratic style of parenting influence
academic performance better than permissive. This shows that permissive style of parenting
is not a good one (an advisable one). This study corroborates past studies which showed that
authoritarian parenting is related low academic achievement (Attaway & Bry, 2004) and
higher levels of school problem (Roche, Ensminger, & Cherlin, 2007). Permissive parenting
was also found to significantly correlate with academic achievement (Lee, 2006; Roche,
Ensminger, & Cherlin, 2007). This means that parents with too high or too low
demandingness and responsiveness have children with low academic achievement. Past
studies have established a positive correlation between authoritative parenting style and
academic achievement (Slaten, 2006; Roche et al., 2007; Simons & Conger, 2007; Pong,
Johnston & Chen, 2009). Students with better academic achievement have parents who are
more authoritative.

Conclusion
Based on the findings of this study, the following conclusions were drawn:

There was a significant difference in social adjustment of adolescents from autocratic,
democratic and permissive parenting homes.

There was a significant difference in academic achievement of adolescents from autocratic,
democratic and permissive parenting homes.
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Recommendations/Suggestions

Marital/Marriage counsellors should take the lead in the advocate of different types of
parenting styles; this is to educate the populace on the problems associated with parenting
styles. Government should make policies that will encourage parents to stay together and
that which will prevent divorce. Religious organizations should also partake in the struggle
against parenting styles. Parents and couples should try as much as possible to love and

tolerate themselves more as this is how they can raise a happy family and a happy future.

References

Attaway, N. M. & Bry, H. B. (2004). Parenting style and black adolescents’
academic achievement. Journal of Black Psychology, 2(30), 229-247.

Baumrind, D. (1991). Parenting styles and adolescent development. In J. Brooks-Gunn,
R. Lerner, and A. C. Peterson (Eds.), The encyclopedia of adolescence (pp. 746-758).
New York:

Baumrind, D. (1991). The influence of parenting style on adolescent competence
and substance use. The Journal Of Early Adolescence, 11(1), 56-95.

Blondin, C. A., Cochran, J. L., Oh, E., Taylor, C. M., & Williams, R. L. (2011).
Relationship of adult representations of childhood parenting and personality tendencies
to adult stressors and political ideology. Journal Of Adult Development, 18(4), 204-213.

Fayombo, G.A (2004). Human development across lifespan. Alafas Nigeria
Company; Ibadan

Garland. Baumrind, D. (2005). Patterns of parental authority and adolescent autonomy.
In J. Smetana (Ed.) New directions for child development: Changes in parental authority
during adolescence. A San Francisco: Jossey-Bass

Gonzalez-Pienda, J. A., Nunez, J. C., Gonzalez-Pumariega, S., Alvarez, L., Roces, C. &
Garcia, M. (2002). A structural equation model of parental involvement, motivation and
attitudinal characteristics, and academic achievement. Journal of Experimental Education,
70(3), 257-289.

Hartup W.W. and Rubin Z. (2013). Relationships and Development, Psychology Press.

Kordi, A., & Baharudin, R. (2010). Parenting attitude and style and its effect on children’s
school achievements. International Journal of Psychological Studies, 2(2), 217-222.

Lazar, A., Guttmann, J., & Abas, L. (2009). Parental authority in divorced families. Journal

Of Divorce & Remarriage, 50(5), 356-368.



20 Influence Of Parenting Styles On Social Adjustment And Academic
Achievement Of Adolescent Students In Selected Secondary Schools
In Ogun Waterside Local Government Of Ogun State

Pong, S., Johnston, J. & Chen, V. (2010). Authoritarian parenting and Asian adolescent
school performance: Insights from the US and Taiwan. International Journal of
Behavior Development, 34(1), 62-72.

Roche, K. M., Ensminger, M. E. & Cherlin, A. J. (2007). Parenting style and adolescent
outcomes among African and Latino families living in low income. Journal of Family
Issue, 11(23), 882-909.

Simons, G. L. & Conger, R. D. (2007). Linking father-mother differences in parenting to
a typology of parenting style and adolescent outcomes. Journal of Family Issue, 28(2),
212-241.

Slaten, C. D. (2006). The effect of parenting style and family structure on academic
achievement in rural setting. (Doctoral dissertation, Truman State University).
[Online] Available: http://proquest.umi.com

Spera, C. (2005). A review of the relationship among parenting practices, parenting styles, and
adolescent school achievement. Educational Psychology Review, 17(2), 126-146.



Anatolian Journal of Education AE
e-ISSN: 2547-9652@ www.e-aje.net

What Drives the Viewership of an Online Video-lecture Course? A Case Study

Jodo Alberto Arantes do Amaral**

Federal University of Sdo Paulo jarantes@alum.mit.edu
Aurélio Hess

Oswaldo Cruz University hessaurelio@gmail.com

Abstract

In this article, we discuss the dynamics that led to viewing of 18 five-minute videos, created
as part of a business dynamics course and made freely available on Internet. Over a period
of five years, the videos were watched 2,740 times in 80 countries. The goal of our research
was to understand what dynamics drove the viewership. We collected quantitative data
from eighteen Google Analytics reports and from professor’s courses log, and made a
systems analysis of it. We reached the following conclusions:1) The professor’s actions to
promote the course enabled direct access on the part of the students; it also led to wider
viewership as a result of being picked up by search engines that made the videos available
to a wider audience. 2) Once the videos were posted on Youtube, Youtube and search
engine algorithms stimulated increased viewership.3) Internet users’ actions such as sharing
the videos on social networks and embedding the videos on personal websites also
stimulated the the number of views.

Key words: Systems analysis, videos’ viewership, self-study course, video-lectures, search-
engines dynamics
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Introduction

In October 2012, the first author was invited to teach a five-hour lecture on business
dynamics in Sao Paulo, Brazil. Students were part of an international Master of Science
Program in Business Management. This course was a result of a partnership between the
Maua Institute of Technology of Brazil and Steinbeis University in Germany.

The students were all Germans: they took the majority of the master’s course modules in
Germany. One of the modules was taught in Brazil by Brazilian professors of the Maua
Institute of Technology. The module was designed to provide the students with an
international experience, exposing them to Brazilian business environment and culture.

The business dynamics lecture was part of the module taught in Brazil. The lecture aimed to
present the students the main concepts of system dynamics and give them practical
examples of application of these concepts in business. Before the lecture, the professor (the
first author) created a booklet of exercises to be used during the lecture, along with a
companion webpage.

The lecture was given in English to 30 students during the course of one afternoon. At the
beginning of the lecture each student received a kit with the booklet and pens. During the
lecture, the professor followed a problem-based learning approach. For each concept
presented in class, he challenged the students to perform small exercises (sometimes
individually, sometimes in groups), solving problems proposed in the booklet. The lecture
was intense and demanding: the students were exposed to a variety of concepts in a short
period of time.

After the lecture, the professor posted 18 short videos that summarized the key concepts
taught in the course on the course’s companion webpage (Figure 1). He titled these the
System Dynamics Self-Study Course. (thereafter SDSSC). The webpage was made freely
available on the Internet; anyone could reach it using searching engines. Each video was
approximately five minutes long. The videos were also posted on a Youtube educational
video channel created by the professor.
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System Dynamic Self Study course

The main objective of this page is to promote a quick overview of the main concepts of System Dynamics theory
We have five minutes lecture (in video format), small case study ( in pdf format) and the case study solution ( in video format)
In order to do the self study course, download the case study booklet { click here to download)

» Video 1- Case Study one; The Great Leap Forward

« Video 2- Solution to Case Study one; The Great Leap Forward

« Video 3- Case Study two: The prohibition

« Video 4- Solution to Case Study two: The prohibition

= Video 5- Mental Models

» Video 6- Case Study three: The birth control in Romania

« Video 7- Mental Models & Virtual Worlds

« Video 8- Systems: basic concepts

» Video 9- System's characteristics

« Video 10-System Dynamic Modeling Tools: causal links

« Video 11-Positive Feedback Loops

« Video 12-Negative Feedback Loops

» Video 13-Modeling exercise 1: Mr. Burns x Homer Simpson

» Video 14-Modeling exercise 2: The rework cycle

« Video 15-Creating a model. step by step: The Aids Epidemic Dynamics

» The use of system dynamics to understand real life problems: The People Express Case Study
= Watch the video "People Express success”
= Answer the Question 1, Case Study 6 , from the booklet
« Video 16-Solution to People Express Case Study-part 1
» Watch the videos "People Express Troubles" , "People Express Failing” , "People Express Failing Discussion”
= After watching these 3 videos, come back to the case study, answer questions 2 and 3 and create your model.You can compare your solution to mine (lecture 17)
« Video 17-Soluction to People Express Case Study-part 2

» The Story of Stuff Case Study: Modeling the dynamics of extraction, production, consumption and disposal of products
» Watch the video The Story of Stuff . After that try to create system dynamic models for the story presented.
« Video 18- Solution to Story of Stuff Case Study

Figure 1. The course webpage

The professor subsequently created a link to the videos (SDSSC) from his own website and
from a System Thinking website he created for another course. Over the years, he
encouraged his students to visit the link to the webpage in order to review basic concepts of
system dynamics..

Five years after the creation of SDSSC, the professor became curious as to whether students
had accessed the webpage or not. To find out, he made use of the Google Analytics tool. He
was thus able to retrieve information regarding the number of times of each video had been
watched, the places from where the users had accessed the video, the origins of Internet
traffic to the videos, and many other characteristics (Figure 2).
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Figure 2. One example of the Google Analytics report interface

He discovered that the videos had been watched by a surprising number of people from
countries from all over the world. The research question then became: what were the
dynamics that led to the videos being watched? In this article, we share our findings.

Theoretical Review

Making course material freely available online is not a new idea. The Massachusetts
Institute of Technology began to make course content available in 2001, through its
OpenCourseWare (OCS) initiative (Abelson, 2008). The movement that began with MIT
now aggregates several universities in the OCW Consortium (Lerman & Potts, 2006).
Universities are making their courses’ contents available to people worldwide, bringing
positive educational impacts (Caswell et all., 2008).

On the other hand, there are individuals, not necessarily scholars, who create video-lectures
about subjects of interest and make them freely available to all that may be interested in
watching. Online video lectures can be very attractive, since they help the students to learn
at their own pace (Brecht, 2012; Simpson, 2006). The students can watch the videos
whenever they have time to; they can review difficult topics several times; and they can
skip the segments of the videos they consider boring.
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One famous example of an individual who has shared videos on internet is Samuel Khan,
who began creating videos to teach his cousins and was surprised by the by the enormous
amount of people who watched them (Noer, 2012). Such success brought him proposals by
sponsors for financial support, which in turn motivated him to create Khan Academy
(Thompson, 2011).

Once the videos are created and made available on video-sharing websites, they can be
accessed by people from all over the world. Sites such as Youtube, for example, made it
possible for millions of people to download and share videos hosted there (Burgess &
Green, 2013). Youtube has algorithms that help the user to find other videos whose content
is closely related to those watched (Davidson et al., 2010). Nowadays, the people share
Youtube’s videos on their social networking websites such as Facebook and others (Rotman
& Preece, 2010). This increases viewership.

Although there are articles that analyze the characteristics of video sharing (Baluja et al.,
2008), there is a lack of information about the dynamics that drive the viewing. This article
aims to contribute to fulfillment of this gap.

Method

In our study, we followed a quantitative research approach, performing a systems analysis
of the data obtained. We collected quantitative data from two complementary sources. The
first source was from Google Analytics reports. We also collected quantitative data related
to the professor’s actions to promote the videos, collected from professor’s courses log. We
then used a system dynamics modeling tool, the causal loop diagram, to represent the
dynamics that we believe were responsible for the high number of views.

Findings

Table 1 presents the number of business dynamics courses taught by the professor from
05/10/12 to 07/03/17. We collected this data because we wanted to estimate how many
students received the information about the SDSSC videos directly from the professor.
Table 1

Number of courses related to System Dynamics taught in Brazilian Universities

Institution Number of courses taught
University of Sao Paulo 6
Maua Institute of Technology 4
University Center UNIFIEO 3

Foundation Institute of Administration 3
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Federal University of Sao Paulo 2
Total of courses taught 18

Estimated number of students influenced by the 360
professor (Number of courses taught x 20)

Table 2 presents the number of websites and Youtube channels created by the professor
with links to the SDSSC webpage.

Table 2

Websites and Youtube channels created and maintained by the professor

Websites and Youtube Channels created by the Number of links to SDSSC webpage
professor and

Professor personal website 1
System thinking website 1
Professor’s Youtube Channel 18 (one link from each video)

Table 3 presents data collected from Google Analytics reports related to the viewing of
each video, showing how long each video was watched on average, the number of times of
each video was watched and the number of countries in which each video was watched. It
also highlights the three countries in which the videos were most watched.

Table 3
Data collected from Google Analytics Reports, from 05/10/2012 to 07/03/2017

Video How long The number Number Top 3 countries
each  video of times of of
Number was watched each  video Countries
on average was watched
Video 1 25% 647 40 Brazil (74%), USA(4,8%),India (3,1%)

Video 2 43% 171 27 Brazil(48%), USA(16%), UK (7,2%)
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Video 3 45% 151 22 USA(38%),Brazil(37%), Indonesia
(7,6%)

Video 4 59% 57 15 Brazil(62%),USA(9,3%) Venezuela
(5,9%)

Video 5 37% 153 36 Brazil(46%),USA(19%), UK(6,8%)

Video 6 48% 41 12 Brazil(65%),USA(7,6%),Romania(7,2%)

Video 7 31% 77 18 Brazil(51%),Canada(9%),USA (6,7%)

Video 8 42% 63 21 Brazil (33%),USA (26%),UK (4,9%)

Video 9 33% 78 23 Brazil (41%),USA(19%),India (8,7%)

Video 10 29% 73 19 Brazil(48%),USA(12%),Germany(6,3%)

Video 11 32% 177 35 USA(27%),Brazil(20%), UK (10%)

Video 12 34% 66 20 Brazil(36%),USA(13%), India (10%)

Video 13 44% 63 17 Brazil(51%),USA(18%),UK(7,7%)

Video 14 46% 316 45 USA(22%),Brazil(12%),New
Zealand(6,7%)

Video 15 34% 60 19 Brazil(54%),UK(7,5%), USA(7,5%)

Video 16 31% 186 30 USA(53%),Germany(18%),Brazil( 15%)

Video 17 34% 233 29 USA(32%),Germany(19%),India (9,2%)

Video 18 27% 92 15 Brazil(72%),Venezuela(8%),
Germany(4,9%)

Table 4 presents data collected from Google Analytics reports related to the countries were
the videos were watched.
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Table 4
Countries
Countries

Arabic Emirates Denmark Israel Oman Spain

Argelia Egypt Italy Papua-New Guinea Sri Lanka

Argentine Equator Ivory Coast Pakistan Sudan

Australia Ethiopia Jamaica Peru Sweden

Austria Finland Japan Philippines Switzerland

Barbados France Jordan Poland Taiwan

Belgium Georgia Kenya Portugal Tanzania

Bosnia Germany Luxemburg Romania Thailand

Botswana Ghana Malaysia Russia Trinidad and
Tobago

Brazil Greece Maldives Saudi Arabia Turks and Caicos

Bulgaria Hong Kong Mauricio Island Seychelles Uganda

Cambodia Hungary Mexico Singapore Ukraine

Canada India Netherlands Slovakia United Kingdom

Czech Indonesia New Zealand Slovene Uruguay

Chile Iran Niger South Africa USA

Colombia Ireland Norway South Korea Venezuela

Table 5 presents the data collected from Google Analytics reports related to the sources of
traffic. External traffic means that sources of traffic that were external to the Youtube
environment. This traffic was generated by links from websites and by the use of search
engines. Internal traffic is traffic generated within the Youtube environment. The internal
traffic appears in table 5 in three different forms: Internal-Youtube research, Internal-
Suggestions from Youtube and Internal-Youtube Channel.
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Internal-Youtube research refers to the traffic generated by by internet users doing research
directly within the Youtube environment. Internal-Suggestions from Youtube refers to the
traffic generated by users who followed the suggestions automatically generated by
Youtube’s algorithm. Internal-Youtube Channel means the traffic generated when the users
watched Youtube’s channels.

The ‘Other” category encompasses sources of traffic such as that originating from sharing
videos on social networks and from embedding videos on websites, and other unidentified
sources of traffic.

Table 5

Origins of Traffic

Video Origins of traffic

Video 1 External traffic (69%), Internal-Youtube Channel (31%)

Video 2 External traffic (48%), Internal-Suggestions from Youtube (16%) Other(36%)

Video 3 External traffic (46%), Internal-Youtube research (33%), Other (21%)

Video 4 External traffic (39%), Internal-Suggestions from Youtube (24%) Others (37%)

Video 5 External traffic (43%), Internal-Youtube research (22%), Other(35%)

Video 6 External traffic (73%), Other(27%)

Video 7 External traffic (26%), Internal-Youtube research (19%), Internal-Suggestions from

Youtube (18%), Other(37%)
Video 8 External traffic (48%), Internal-Youtube research (22%), Other(30%)
Video 9 External traffic (44%), Internal-Youtube research (22%), Other(34%)
Video 10 External traffic (42%), Internal-Youtube research (23%), Other(35%)
Video 11 Internal-Youtube research (60%), External traffic (28%), Other(12%)

Video 12 External traffic (34%), Internal-Youtube research (22%), Internal-Suggestions from
Youtube (15%), Other(29%)

Video 13 External traffic (36%), Other unknow websites (21%), Other(43%)
Video 14 External traffic (34%), Internal-Youtube research (34%), Other(32%)

Video 15 External traffic (47%), Other(53%)
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Video 16 External traffic (56%), Internal-Youtube research (27%), Other(17%)
Video 17 External traffic (53%), Internal-Youtube research (16%), Other(31%)

Video 18 External (34%), Others (65%)

Discussion

Analyzing the data presented, we can say that from October of 2012 to March of 2017, the
18 videos were watched 2,704 times (table 3, sum of elements of the second column), in 80
countries (table 4). On average, each video was watched 150 times. The video watched in
the greatest number of countries (45) was video 14; the least-watched video (video 6) was
watched in 12 countries (table 3, fourth column). Brazil and the United States were the
countries where the videos were most watched (table 3, fifth column).

Why was Brazil the country where the majority of views originated?

We assume that it was due to the professor’s actions to advertise the course to his students.
During this period of five years the professor taught 18 system dynamics-related courses in
Brazilian universities, encouraging approximately 360 students to watch the videos (table
1). In addition, the professor put links to the System Dynamics Self-Study Course on his
websites and on his Youtube channel (table 2).

What were the impacts of the professor’s actions advertising the course?

We may infer that those actions led to the increase in the number of visits to the professor’s
Youtube channel and to the increase in the number of visits to the course website, leading
to the increase in the number of videos watched. In addition, we may say that the number of
direct links created by the professor to the course webpage increased its visibility to the
search engines, leading to more viewing (Figure 3, feedback loop ‘Professor’s efforts to
promote the course’).

This led us to our first finding:
The professor’s actions to promote the course enabled direct access on the part of
the students; it also led to wider viewership as a result of being picked up by
search engines that made the videos available to a wider audience.

But why were people from all over the world watching the video?
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Business dynamics is taught as part of many system dynamics courses around the world
(Forrester, 2007). Therefore, it is reasonable to suppose that there are many people
interested in finding videos, in English, with information about this subject.

Table 5 shows that the main origin of traffic is external traffic (traffic generated by links
from websites and by the use of search engines) in almost all videos. Table 5 also suggests
that the second of source of traffic is Youtube itself. Once the professor put the videos on
his Youtube channel, the Youtube algorithm helped to advertise them to Youtube users.
When one user viewed one video of the course, the algorithm suggests others by the same
author. (Figure 3, feedback loop named “Youtube’ recommendation’).

This led us to our second finding:

Once the videos were on Youtube, Youtube and search engines algorithms
stimulated increased viewership.

In addition, table 5 suggests that the Internet users shared the videos on social networks and
by embedding the videos in their own websites. Thus, we assume that when users liked a
video, they wanted to make it available to others. (Figure 3, feedback loops ‘Embedding
videos in websites” and ‘Video-sharing in social network’).

This led us to our third finding:

Internet users’ actions such as sharing videos on their social networks and
embedding the videos into their websites also increased the number of views.

Figure 3 summarizes the discussion.
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We thus conclude that the number viewings is result of the actions of the professor to
promote the video, the actions of the search engines and Youtube algorithms, and the
actions of those internet users who shared the videos with their friends.

The three dynamics are intertwined: once the videos were created and made available on
Youtube, the videos took on a life of its own.

Final remarks

This case study focuses on the dynamics that unfolded as a result of the actions of a single
professor creating a self-study course. However, we guess that the dynamics studied are
present in broader contexts.

We assume that the video-courses that are part of OpenCourseware initiatives have similar
dynamics: the main difference may be the order of magnitude. If courses have videos and
the videos are on Youtube, they can become subject to similar reinforcing dynamics
induced by Youtube algorithms and also to the video-sharing dynamics induced by Internet
users.

Finally, it is interesting to notice that videos that were created with the purpose of
supporting a group of 30 students is now is helping many more students all over the world.
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Primary education is a fundemental educational step where all individuals living in
society can be acquired the basic knowledge, skills, behaviors and habits. These basic
knowledge and skills, which the students should gain in primary education, are gained
via primary (education) programs. In primary education programs, there are courses

that causes the student to develop sophisticated. One of these courses is “Social Studies”,
which aims to cause the student gain basic life skills and positive personal qualifications.
Social Studies is a course which takes the child’s point of view and life as

basis, and provides the child to know herself/himself and her/his environment, and also
it is a process in which basis for sophisticated and creative thinking, problem solving
features are formed in harmony with the environment. In primary education, it is not
possible to think Social Studies course separate from the parent. In Social Studies
Course, one of the anticipated approaches to include the parent to education process is
involvement of the parent. Parent involvement in education, which is defined as
arranging studies/activities regular and systematically that anticipates family’s
participation to the education process, aims the child’s participation to education-
instruction process and to provide consistency between the knowledge learned in the
school and in the family. For this reason, family’s participation is emphasised in basics
os Social Studies’ course. In this study, it was aimed to determine classroom
teachers’ opinions about parent involvement studies which are performed in Social
Studies courses. Study was conducted upon opinions of classroom teachers’ who worked in
primary schools of Eskigehir. The study was conducted via qualitative method in survey
model, and 35 classroom teachers were interviewed. Study data was analysed

via descriptive  analysis technique. According  to the results obtained in research
findings, teachers has defined family participation  in different forms such as parent’s
involvement to the child’s education process, supporting the child, participating
activities inside the school or classroom, in cooperation with school. It has been seen
that, in Social Studies Course context, teachers organised different parent involvement’s
studies such as inviting parents to social activities and getting help in case of need,
working into classroom activities, giving homeworks to students, which they may do
with their parents, making meeting to inform parents, visiting parents and conducting a
questionnaire. It has been seen that, teachers conduct parent’s involvement’s studies
densely in the first class, and they conduct planning and informing parents while
arranging parent involvement studies. It has been recognised that, teachers agree that
parent involvement’s studies have positive effects on teachers, students and parents.

* This research has been produced from the graduate thesis titled " Parent Involvement
Studies In Social Studies Course In Primary Educatio" conducted at Anadolu University
Educational Sciences Institute.
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Teachers stated that parent involvement’s studies have impact on students’ learning
positively, increase the students’ success and make them gain self-esteem, give
opportunity to the parents to observe their children in the classroom, and simplify
teachers’ work. Among difficulties teachers encounter during parent involvement’s
studies, first problem is parents’reluctance to involve these kind of activities. In order to
obtain desired success in parent involvement’s studies, teachers suggest to give
seminars to shareholders about parent involvement, to tell the importance of parent
involvement in the parents’ meetings, to cooperate with the school manager and the
other administrators and to give place to family participation more.

Keywords: Social studies course, school-family cooperation, parent involvement.

flkogretimde Hayat Bilgisi Dersinde Aile Katiinm Calismalar®

Bu arastirmanin amaci smif 6gretmenlerinin Hayat Bilgisi dersinde gerceklestirilen aile
katilimi1 ¢alismalarina yonelik goriislerinin belirlenmesi amaglanmistir. Arastirma,
Eskisehir il merkezindeki ilkdgretim okullarinda gérev yapan sinif 6gretmenlerinin
goriiglerine dayali olarak gergeklestirilmistir. Tarama modelinde nitel yontemle
gerceklestirilen, aragtirma kapsaminda 35 simif Ogretmeni ile goriisme yapilmustir.
Arastirma verileri, betimsel analiz teknigi ile ¢6ziimlenmistir. Arastirma bulgularindan
elde edilen sonuglara gore Ogretmenlerin aile katilimini; ailenin ¢ocugun egitim
stirecine katilmasi, ailenin ¢ocuguna destek olmasi, ailenin okulda ve sinifta yapilan
etkinliklere katilmasi, ailenin okul ile isbirligi icinde olmasi gibi degisik bigcimlerde
tanimladiklar1 goriilmiistiir. Ogretmenlerin Hayat Bilgisi dersi kapsaminda aileleri
okuldaki sosyal etkinliklere davet ettikleri ve gerektiginde yardim aldiklari, aileleri sinif
etkinliklerine kattiklari, cocuga ailesiyle birlikte yapacagi etkinlikler verdikleri, aileleri
bilgilendirmek amac ile toplantilar yaptiklari, aile ziyaretleri gerceklestirdikleri ve
ailelere anket uyguladiklar1 goriilmiistiir. Ogretmenlerin aile katilimi calismalarimi
yogun olarak birinci sinifta uyguladiklari ve aile katilimi ¢aligmalari diizenlerken
planlama yaptiklar, aileleri bilgilendirdikleri gériilmiistiir. Ogretmenlerin aile katilimi
caligmalarinin; 6gretmen, 6grenci ve aile iizerinde olumlu etkileri oldugu konusunda
gbriis birligi icerisinde olduklar1 anlasilmistir. Ogretmenler, aile katilini ¢aligmalarmin
ogrencilerin 6grenmelerini olumlu yonde etkiledigini, basarilarini, derse karsi ilgilerin
ve 0z giivenlerin arttirdigini, ailelere ¢cocuklarini sinif i¢inde gozlemleyebilme olanagi
verdigini belirtmislerdir. Ayrica 6gretmenler, aile katilimi ¢aligmalarinin 6gretmenlerin
islerini kolaylastirdigini belirtmiglerdir.

Anabhtar sozciikler: Hayat Bilgisi dersi, okul-aile isbirligi, aile katilim1

“Bu arastirma  Anadolu Universitesi Egitim Bilimleri Enstitiisii’nde yapilan
“Ilkdgretimde Hayat Bilgisi Dersinde Aile Katilimi Caligmalar1" adli yiiksek lisans
tezinden Uretilmistir.
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Hayat Bilgisi dersi, cocugun ilkdgretim okullarinda karsilastigi ilk derslerden birisidir.
Hayat Bilgisi dersi farkli bigimlerde tanimlanmustir. Cilenti’ye (1988) gore Hayat
Bilgisi dersi; 6grencilerin kendisini ve ¢gevresini tanimasinin saglandigi, gevresine uyum
gostererek, c¢ok yonlii ve yaratict diisiinme, problem ¢ozme gibi 6zelliklerinin
temellerinin atildig1 bir derstir. Binbasioglu (2003) ise Hayat Bilgisi dersini, ¢cocuga
icinde bulundugu toplumsal ve kiiltiirel ¢cevresini incelemesine olanak vererek cevre ile
ilgili dogru bilgiler ve c¢evreye uyumda iyi aligkanliklar ve gerekli beceriler
kazandirmak amaciyla diizenlenen bir ders olarak tanimlamistir.

Sénmez (2005, s.4), Hayat Bilgisini “Dogal ve toplumsal gercekle kanitlamaya dayali
bir bag kurma siireci ve bu siirecin sonunda elde edilen dirik bilgiler” bi¢iminde
tanimlamustir. S6zer (1998) ise Hayat Bilgisinin, temel diizeyde bir biitiin olarak dogal,
toplumsal, sanatsal, ¢agdas diisiince ve degerlerin tiimiinii i¢inde bulundurmasiyla ilgili
oldugunu vurgulamigtir. Bu tanimlardan yola ¢ikarak Hayat Bilgisi dersinin ¢ocugu
bilginin yan1 sira yasamla ilgili temel becerileri kazandirdigi, cocugun cevresiyle
bilingli bir bigimde uyum saglamasini yardimct oldugu ve gocugun seviyesine uygun
yasam konularin yer aldig1 bir ders oldugu sdylenebilir (Deveci, 2008). Cumhuriyetten
giiniimiize kadar tiim ilkdgretim programlarinda, Hayat Bilgisi 6gretim programi yer
almistir. En son uygulanan Hayat Bilgisi 6gretim programinin temel vizyonu mutlu
bireyler yetistirmektir ve bu vizyon yerine getirmek i¢in yapilandirmaci yaklagim temel
alimmistir (Giiltekin, 2004). Ayrica Hayat Bilgisi 0gretim programinda; amaclara
ulagsma ve okulun etkililigini arttirmada okul-aile isbirligi kapsaminda aile katilimina
biiyiik vurgu yapilmaktadir.

Aile katilimi, cocugun yasaminda onemli bir yeri olan ailenin ¢ocugun egitim-6gretim
siirecine de katilimini ifade eder. Bu kapsamda aile katilimi; ailenin ¢ocugun akademik
basarisi i¢in destegini (eg. Bloom, 1980), egitim ve okul ile ilgili konularda ailenin ¢ocukla
iletisimini (eg.Christenson, ve digerler, 1992, Walberg, 1986), ailenin okul etkinliklerine
katilimini (e.g. Stevenson ve Baker, 1997), ailenin ¢ocuklari ile ilgili 6gretmenle iletisimini
(eg.Epstein, 1991) ve evde ailenin ¢ocuklarin1 yonlendirmesini (eg. Keith, ve digerleri, 1993,
1986, Marjoribanks, 1983) ifade etmektedir (Fan ve Chen, 2001, s.29). Ayrica Grolnick ve
Slowiaezek (1994) aile katilimini, ailenin sahip oldugu kaynaklar1 ¢ocuguna adamasi olarak
tanimlarken, Anderson ve Mike (2007) aile katilimin1 okulda ¢ocugun basarili olmasi
¢ocugun egitimini desteklemesi olarak tanimlamistir. Epstein ise aile katilimini, anne-
babalik, iletisim, goniilliik, evde O6grenme, karar alma ve toplumla isbirligi biciminde
kategorilere ayirmistir ve her kategoride ailenin gerceklestirecegi farkli sorumluluklar
vardir (Epstein, 2001). Aile katilim1 6grenciye, dgretmene ve ailelere bazi yararlari vardir.
Aile katilimu ile 6grenci okulda basarili olmak i¢in ¢aba gosterir, ddevlerini yaparak okula
gelir, okula yonelik olumlu tutum gelistirir, daha az devamsizlik yapar ve ailenin desteginin
hisseder ve sorumluluk duygusu gelistirir. Aile ise ¢ocugu tiim yonleriyle tanir, cocugun ilgi
ve yeteneklerinin farkinda olur, gocugun gelisimi hakkinda bilgi sahibi olur, ¢ocuga bilingli
bir bicimde yardime1 olur. Ogretmen ise ailenin destegini aldig1 icin daha verimli galisr,
aileler hakkinda bilgi sahibi olur ( [National Parent Teacher Assocation] PTA, 1998;

Chen, 2008; Lim, 2003). Aile kattlimimin yararlarinin yasama gegirilmesi igin
O0gretmenlerin aile katilimi1 kapsaminda ¢esitli derslerde farkli etkinlikler diizenlenebilir.
Bu etkinlikler sinif iginde oldug: gibi sinif disinda da olabilir. Aile katilim1 kapsaminda;
toplantilar, ev ziyaretleri, okul ziyaretleri, haber mektuplari, duyuru panolari, kermesler,
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sergi, gosterileri, sinif gazeteleri ve biiltenler, igbirligi defterleri gibi farkli etkinlikler
yapilabilir (Cavkaytar, 2008; Stern, 2003; PFIE, Akt: Deveci ve Sozer, 2007; Temel,
2007). Hayat Bilgisi dersinin amag¢ ve kapsami, ¢ocugun yasadigi ¢cevre ve yasantisini
olusturdugu ve ¢ocugun bu yasant1 icerisinde aile de oldugu i¢in Hayat Bilgisi dersinde
aile katilimi etkinlikleri biiylik onem tasimaktadir. Bu arastirma, aile katilimi
¢alismalar1 konusunda ve Hayat Bilgisi dersinde aile katilimi ¢aligmalarina ydnelik
Ogretmen goriislerini belirleme gereksinimlerinden dogmustur.

Arastirmanin Amaci

Bu arastirmanin amaci, ilkogretimde Hayat Bilgisi dersinde gergeklestirilen aile
katilimi konusunda sinif 6gretmenlerinin goriislerinin belirlenmesidir.

Yontem

Hayat Bilgisi dersinde gergeklestirilen aile katilimi konusunda sinif 6gretmenlerinin
goriislerini belirlemeyi amaglayan bu arastirma nitel yontemle gergeklestirilmistir. Nitel
arastirma, algilarin ve olaylarin dogal ortamda gergekgi ve biitiinciil bir bigimde ortaya
konmasina yonelik nitel bir siirecin izlendigi arastirmalar olarak tanimlanabilir. Nitel
aragtirmalar, gbzlem, goriisme ve dokiiman analizi gibi nitel veri toplama yontemlerinin
kullanildigr aragtirmalardir (Yildirim ve Simsek, 2010).

Katihmcilar

Bu arastirmada, amagli ornekleme yontemlerinden Olgiit 6rnekleme kullanilmustir.
Amaglt drnekleme yontemleri zengin bilgiye sahip oldugu disiiniilen durumlarin
derinlemesine ¢alisilmasina olanak vererek pek ¢ok durumda, olgu ve olaylarin
kesfedilmesinde ve agiklanmasinda yararli olmaktadir.

Olgiit 6rneklemede 6lgiitler, arastirmaci tarafindan olusturulabilir ya da onceden
hazirlanmig bir Olgiit listesi hazirlanabilir (Yildinm ve Simsek, 2010). Amagl
ornekleme yontemlerinden o6lgiit Ornekleme dogrultusunda ogretmenler igin ak
ogretmenlerin resmi ilkdgretim okullarinda sinif 6gretmeni olarak gorev yapiyor olmasi
ve bundan Onceki yillarda ilk ii¢ smnifi okutmus ya da bu yil i¢ilincii simif okutuyor
olmasi, Hayat Bilgisi dersinde aile katilimi g¢alismalarini uyguluyor ve arastirmaya
goniillii olarak katiliyor olmak tizere ii¢ 6l¢iit belirlenmistir. Bu kapsamda arastirmaya,
Eskisehir il merkezinde bulunan farkli sosyo-ekonomik diizeydeki resmi ilkdgretim
okullarinda gorev yapan 35 sinif 6gretmeni katilmistir.

Veri Toplama Araci

Aragtirmanin verileri, yar1 yapilandirilmis goriisme yolu ile toplanmugtir. Goriisme, iki ya da
daha fazla bireyin, belli amagla, birinin digerine dogrudan bilgi aktardigi, sozel ve sozel
olmayan iletisim ara¢ ve tekniklerini kullanarak, sohbet havasinda yapilan etkilesimdir
(Bogdan ve Biklen, 2006). Goriisme teknigi ile derinlemesine ve zengin bilgi edinilir
(McMillian, 2004). Goérisme sorularinin yer aldigi goériisme formunun gelistirilme
agamasinda uzman gorlsleri alinarak goriisme formunun aragtirma amaclarina uygun
olmasima caligilmistir. Ayrica, gelistirilen gériisme formunun 6n deneme ¢alismasi igin 5
ogretmen ile goriisme gerceklestirilmistir. On deneme amaciyla gergeklestirilen goriismeler,
aragtirma kapsami diginda tutulmustur. Gériisme sonucunda
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on goriisme yapilan dgretmenlerin her bir soruya verdigi yanitlar ¢dziimlenmis ve
goriisme sorularinin anlagilir ve agik olup olmadigi sinanmistir. Coziimleme sonucunda
anlasilmayan bir soru olmadig1 belirlenmistir.

Verilerin Coéziimlenmesi

Aragtirma verilerinin ¢dziimlenmesinde betimsel analiz teknigi kullanilmistir.
Arastirmada, her bir soruya verilen yanitlarin dokiimii yapilmistir. Elde edilen bulgular
sayisallagtirilmis, daha sonra yorumlanmugstir. Betimsel analiz; betimsel analiz igin bir
cerceve olusturma, tematik c¢erceveye gére verilerin islenmesi, bulgularin
tanimlanmasi, bulgularin  yorumlanmasi  olmak  tlizere  dort  asamada
gerceklestirilmektedir  (Yildinm ve Simgek, 2010). Bu arastirmada, verilerin
dokiimiinden sonra, veri analiz ger¢evesi olarak goriigme sorularinin kullanilmasina
karar verilmistir. Goriisme sorularina paralel olarak temalar olusturulmustur. Her bir
gOrlisme sorusuna ait Ogretmenlerin yanitlar, olusturulan temalarin altina yazilip
goriisme kodlama anahtart olusturulmustur. Goériisme kodlama anahtarinda, goriisme
yapilan Ogretmenlerin tiimiiniin goriislerini yansitan temalarmn ilgili sorular altinda
secenek olarak siralanmasindan sonra yanit segeneklerinin giivenirliligini belirlemek
icin iicer adet 6gretmen goriisme dokiimil yansiz atama yontemiyle secilmistir. Secilen
iic adet Ogretmen goriisme kodlama anahtar1 cogaltilarak alandan bir uzmana
verilmistir. Arastirmacit ve uzman, birbirlerinden bagimsiz olarak goriisme dokiim
formlarin1 ve goriisme kodlama anahtarinin isaretlenmesi, goriisme yapilan dgretmen
goriisiine uygun bulunan secenegin ilgili goriisme kodlama anahtarina isaretlenmesi
biciminde yapilmistir. Aragtirmact ve uzmanin goriisme kodlama anahtarlarina
yaptiklar1 isaretlemelerin tutarliligimi belirlemek amaciyla her sorunun yaniti tek tek
kontrol edilerek uzmanlar arasi “Goriis birligi” ya da “Goriis Ayriligi” bigiminde
isaretlemeler yapilmistir. Arastirmact ve uzman ilgili soruda ayni yanit segenegini
isaretlemisse uzmanlar arasi “Goriis Birligi” kabul edilmistir. Arastirmacit ve uzman
ilgili soruda farkli yanit segenekleri isaretlemiglerse bu durum “Goriis Ayriligi” olarak
kabul edilmis ve arastirmacinin isaretledigi se¢enek temel alinmistir. Gegerlik ve
giivenirligi saglamak i¢in Miles ve Huberman’in (1994) giivenirlik formiilii P(Uzlagma
ylizdesi)=Na(Goriis Birligi)/Na(Goriis Birligi)+Nd(Gortis Ayrilig)x100 kullanilarak
hesaplanmistir. Uzmanlarin ve arastirmacinin degerlendirmeleri arasindaki uyumun %
91 oldugu tespit edilmistir. Aragtirmanin tutarliligt katilimer teyidi ile saglanmistir.
Arastirmacinin goriismeleri bilgisayar ortamina aktararak elde ettigi ham veriler tekrar
katilimcilara okutularak goriisme sirasinda goriislerin bu ham verilerdeki goriisler
olduguna iligkin katilimcilardan teyit alinmustir.

Bulgular

Yar1 yapilandirilmis goriismeler sirasinda GSgretmenlere birinci soru olarak “Aile
katilimi deyince ne anliyorsunuz?” sorusu ydneltilmistir. Ogretmenlerin bu soruya
verdikleri yanitlar ¢izelge 1’de gosterilmistir.
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Smif Ogretmenlerin Aile Katihmi Tanimlar

a. Ailenin ¢ocugun egitim siirecine katilmasi

b. Ailenin ¢ocuguna destek olmasi

C. Ailenin okul i¢inde ya da disinda yapilan etkinliklere katilmasi
d. Ailenin okul ile isbirligi i¢inde olmasi

e. Ailenin ¢ocugunu izlemesi

f.  Ailenin ¢ocugu ile ilgilenmesi ve zaman gecirmesi

g. Ailenin okulda 6grenilen konular1 yagsama gegirmesi

h.  Ailenin egitimin bir boyutunu olusturmasi

i.  Ailenin topluma hizmet etmesi

Cizelge 1. Smif Ogretmenlerin Aile Katilimi Tanimlari

Cizelge 1°de goriildigii gibi sinif 6gretmenleri aile katilimini, ailenin ¢ocuguna destek
olmasi, ailenin okul iginde ya da disinda yapilan etkinliklere katimasi, ailenin okul ile
isbirligi icinde olmasi, ailenin ¢ocugunu izlemesi, ailenin ¢ocugu ile ilgilenmesi ve
zaman gecgirmesi, ailenin okulda o&grenilen konulart yasama gegirmesi, ailenin
egitiminin bir boyutunu olusturmasi ve ailenin topluma hizmet etmesi bi¢iminde
tammlanuglardir. Aile katilimi konusunda 6gretmenlerden O1, “Zaten okuldaki egitim-

ogretimin en biiyiik agwrligimi aile olusturuyor. Yaptigimiz biitiin ¢calismalarda derslerde
olsun, ¢ocuklarin ev hayatlarinda, c¢alismalarinda olsun aile katiliminin olmasi
gerektigini diisiiniiyorum. Ailenin pasif ya da aktif ¢cocugun egitim hayatinda olmasini
diye aciklayabilirim.” bigiminde goriis bildirerek aile katilimini ailenin ¢ocugun egitim
siirecine katilmasi olarak tanimlamustir. Ogretmenlerden 024 “dile katilumi derken
calismalara ailenin katkisi, ¢ocuklar: yonlendirmesi materyal saglamasi, kaynak
saglamast olarak anliyorum.” biciminde goriis bildirerek aile katilimini, ailenin
¢ocugun Odevlerini ya da arastirmalarim yaparken onu yonlendirmesi ya da materyal ve
kaynak saglayarak ¢ocuga destek olmasi bigiminde tanimlamigtir. Yine 6gretmenlerden
023 “Ben aile katilimi deyince ¢ocuklarmm yaptigi etkinliklerde ailelerin birebir rol
almasz, tistlenmesi, ¢alismalarda onlara katilmasi, sinif ortaminda bulunmasi veya okul
disi etkinliklerinde, gezilerde birlikte bunlar: anliyorum.” bigiminde goriis bildirerek
aile katilimin ailenin okul i¢i ve okul dist etkinliklerine katilimi olarak ifade etmistir.
Ogretmenlerden 022 “dile katlimi, simdi aile-6gretmen, Ggretmen ve aile isbirligi
olarak goriiyorum.” bigiminde goriis bildirerek aile katilimini, ailenin okul ile isbirligi
iginde olmas1 ve dgretmenlerden 029 aile katilimim “Aile katilimi deyince, ee ailenin
swifta, siifa degil de 6grenciye evde yardimct olmasi kontrol etmesi ve ¢cocugunu takip
etmesini o sekilde anliyorum.” bigiminde tanimlayarak ailenin ¢ocugu izlemesi olarak
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belirtmislerdir. Yine dgretmenlerden O7 “Ben, aile katihimiyla égrencinin-¢cocugun ne
diyeyim ailenin ¢ocuga daha fazla ilgilenmesi, onla beraber zaman gecirmesi
anlaminda degerlendiriyorum.” bigiminde goriis bildirerek aile katilimini, ailenin
¢ocugu ile ilgilenmesi onunla birlikte zaman gecgirmesi olarak tanimlamistir.
Ogretmenlerden 019 “dile katilimi deyince ders konularimin yasantiya aktariminda
ailenin rolii aklima geliyor. Yani islenilen konularin yeri ve zamami geldikce aile
tarafindan uygulanilmas: érnegin alig-verise giderken yapilmasi gerekenleri gittiginde
cocuguna orneklerle gosterilmesi ya da ¢evre temizligi konusunda kendisinin de érnek
davramiglar sergilemesi herhangi bir ¢opiinii falan yere atmadan ¢op kutusuna atmasi
bunu da ¢ocuguna aktarabilmesini aile katilimi olarak adlandirabilir.” bigiminde goriis
bildirerek aile katilimini, ¢ocugun okulda 6grendiklerini ailenin yasama gegirmesi
olarak tanimlamistir. Ogretmenlerden, O25 “Egitim ii¢ boyutludur. Aile, okul ve ¢evre
iligkisi agisindan ...” bigiminde goriis bildirerek aile katilimini egitimin bir boyutu
olarak tamimlarken, dgretmenlerden O14 “Hayat Bilgisi dersinde ozellikle simdiye
kadar aile katilimi ¢calismalarin biz topluma hizmet olarak adlandiriyoruz onu ailelerin
de katildig1 tiim toplumu etkileyecek ¢alismalar olarak diigiiniip.” bigiminde goriis
bildirerek aile katilimini, ailenin topluma hizmet etmesi olarak tanimlamistir.
Kendileriyle goriisme yapilan 6gretmenlerin ¢ogunlugu aile katilimini, ailenin gocugun
egitim siirecine katilmasi, ¢cocuguna destek olmasi ve okul i¢inde ya da diginda yapilan
etkinliklere katilimi olarak agiklamisglardir. Yine, 6gretmenler aile katilimini, ailenin
okul ile isbirligi i¢inde olmasi, ¢ocugunu izlemesi, ¢ocugu ile ilgilenmesi ve zaman
gegirmesi, okulda ogrenilen konulari yagsama gecirmesi olarak disiinmektedirler.
Ayrica, 6gretmenler aile katiliminin egitimin bir boyutu ve ailenin topluma hizmet
etmesi olarak gérmektedirler.

Aragtirmaya katilan sinif 6gretmenlerine sorulan “Hayat Bilgisi dersi kapsaminda aile
katilimu ile ilgili ne tiir ¢calismalar yapryorsunuz?” sorusuna verdikleri yanitlar sekil
2’de gosterilmistir. Cizelge 2’de goriildiigii gibi, sinif 6gretmenleri, Hayat Bilgisi dersi
kapsaminda, aileleri okuldaki sosyal etkinliklere davet etme ve ailelerden gerektiginde
yardim alma, aileleri simif etkinliklerine katma, ¢ocuga ailesiyle birlikte yapacagi
etkinlikler verme, aileleri bilgilendirmek amaci ile toplantilar yapma, aile ziyaretleri
gergeklestirme ve ailelere anket uygulama bigiminde etkinlikler gerceklestirdiklerini
belirtmislerdir.
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Smf Ogretmenlerin Hayat Bilgisi Dersinde Gergeklestirdikleri Aile Katihim
Etkinlikleri

o

Aileleri okuldaki sosyal etkinliklere davet etme ve gerektiginde yardim alma
b. Aileleri simif etkinliklerine katma

c. Cocuga, ailesiyle birlikte yapacagi etkinlikler verme

d. Aileleri bilgilendirmek amaci ile toplantilar yapma

e. Aile ziyaretleri gergeklestirme

f.  Ailelere anket uygulama

Cizelge 2. Smif Ogretmenlerin Hayat Bilgisi Dersinde Gergeklestirdikleri Aile Katilim1
Etkinlikleri

Ogretmenlerden O16 “Velilerle séyle biz sinif gezisi yaptigimiz zaman velilerimizle
uygun olan velimiz bizimle gelebiliyorlar. Yil sonunda pikniklerimiz oluyor. Birlikte
pikniklere katilabiliyoruz.” bigiminde goriis bildirirken, 6gretmenlerden 013 “23 Nisan
etkinliklerinde sosyal faaliyetlerimizde, yil sonu gosterileri yaptim, onlarda velilerin
destegini aldim ben.” bigiminde goriis bildirerek aile katilimi ¢alismasi olarak, aileleri
okuldaki sosyal etkinliklere davet ettiklerini ve gerektiginde yardim aldiklarim
belirtmislerdir. Ogretmenlerden 026 “Birinci siniftan bu yana verdigimiz proje ve
performans odevlerini ailelerin katilimiyla sunduruyoruz. Yani ¢ocuk ¢ikiyor, o goreve
hem ¢ocuk katilyyor hem aile katiliyor. Aile o proje ve performans gorevlerini de gelip
dinliyor. Hatta biz bunlarin fotografini ¢ekiyoruz, internete veriyoruz. Burada aile
kattlimin saghiyoruz.” bigiminde goriis bildirerek aile katilimi ¢aligmasi olarak, aileleri
siif etkinliklerine kattigim ifade etmistir. Yine ogretmenlerden O11 “Mesela bir
yumurta deneyimiz vard: dislere zarar veren igecekler. Suda bekletiyoruz kabugunu iste
kahvede bekletiyoruz, sirkede bekletiyoruz iste kolada bekletiyoruz. Bunu mesela deney
olarak eve verdim. Dedim ki anneniz yardimct olsun, size bardaklar hazirlasin igine
icecekleri koysun bir yardimci olsun, size bardaklar hazirlasin igine icecekleri koysun.
Birka¢ saat. Birkag giin bekletin deney sonuglarmmi bize yazin hatta pano da da
sergiledik deney sonucunu aileyi kattik.” bigiminde goriis bildirerek aile katilimi
¢alismalar1 olarak, ¢cocuklara ailesiyle birlikte yapacag: etkinlikler verdigini belirtmistir.
Ogretmenlerden O12 “Once yeni programi velilere tanitmak amaciyla toplantilar
yaptim. Igeriginin gecmis yillardaki yapilan programla karsilastirimasint ee ve bu yil
yapilacak olan Hayat Bilgisindeki iinitelerin temalarin tamtilmasinda onlara nasil
yardimct olacaklar: agisindan ipucu verdim.” bigciminde goriis bildirerek aile katilimi
calismast olarak, aile ziyaretleri yaptigim ifade etmistir. Ogretmenlerden O6 “Anketler,
uyguluyoruz ailenin katilimi ile ilgili. Iste ogrenciyi tamima, érenci iizerindeki iste
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ailenin etkisi, ayrica onlara rehberlikle ilgili ailenin iste annenin bir mektubudur
babanin mektubudur buna benzer ¢alismalarimiz oluyor.” bigiminde goriis bildirerek
aile katilimi caligmasi olarak, ailelere anket uyguladigimi belirtmistir. Kendileriyle
goriisme yapilan 6gretmenlerin ¢ogunlugu, diizenledikleri aile katilimi ¢aligmalarini;
aileleri okuldaki sosyal etkinliklere davet etme ve gerektiginde yardim alma, sinif
etkinliklerine katma, cocuga ailesiyle birlikte yapacagi etkinlikler verme olarak
aciklamiglardir. Yine, 6gretmenler diizenledikleri aile katilimi c¢aligmalarii aileleri
bilgilendirmek amaci ile toplantilar yapma, aile ziyaretleri gerceklestirme ve ailelere
anket uygulama bi¢iminde agikladiklar1 goriilmektedir.

Aragtirmaya katilan sinif 6gretmenlerine sorulan “Hayat Bilgisi dersi kapsaminda aile
katilim1 ¢aligmalarini nasil uyguluyorsunuz?” sorusuna verdikleri yanitlar Cizelge 3’te
gosterilmistir.

Simf Ogretmenlerin Aile Katihmi Calismalarim Uygulama Siirecleri

a. Planlama yapma, aileleri bilgilendirme, uygulama

b. Aileleri bilgilendirme, planlama yapma, goniillii aileleri belirleme, is boliimi
yapma, uygulama

C. Yillik planda aile katilimi ¢aligmalarini belirtme, resmi izin alma

d. Planlama yapma, velileri ikna etme siireci, uygulama ve degerlendirme agsamasi

Cizelge 3. Smif Ogretmenlerin Aile Katilimi Caligmalarini Uygulama Siiregleri

Cizelge 3’te goriildiigii gibi aile katilimi ¢alismalarini uygularken kendisi ile goriisiilen
Ogretmenlerden, planlama yapma, velileri bilgilendirme, uygulama; aileleri
bilgilendirme, planlama yapma, goniillii aileleri belirleme, is béliimii yapma, uygulama,
villtk planda aile katilimi ¢alismalarini belirtme, resmi izin alma ve planlama yapma,
velileri ikna etme siireci, uygulama ve degerlendirme bigiminde gorts bildirerek aile
katilim1 ¢aligmalarini planladiklarini belirtmislerdir.

Ogretmenlerden O15 “Once konunun ne oldugu eger sinmifta aile katilimi yapacaksak
konunun énce neler yapilmasi gerektigini planini ¢ikarryorum. Cagiracagim velinin ve
ailelerin bundan haberdar olmasini saglyyorum. Onun da tabii ki iznini alryyorum. Sinifa
gelecegi giinii belirliyorum. Smnifta nasil bir ortamda nasil ders isleyecegi konusunda ya
da katilimda bulunacagi konusunda bilgi alig-veriginde bulunuyorum. Sinifta da birlikte
bu katilimi gergeklestiriyoruz.” bigiminde goriis bildirerek aile katilimi ¢alismalarini
uygularken Once planlama yaptiklarini, aileleri ilgili konuda bilgilendirdiklerini ve
uygulamay1 gerceklestirdiklerini belirtmisti. Yine 6gretmenlerden O6 “Bunu ilk énce
bir toplanti yapip velilerle goriisiiyoruz. Velilere bu isin yapilmasin yararlarim
anlatiyoruz. Katilmayacak olanlar diye sey yapiyoruz ama genelde bunu ¢ogunluk
kabul ediyor. Ondan sonra planlama ve is béliimii yapiyoruz. Is boliimii yaptiktan sonra
da bu isler yapilryor.” bigiminde goriis bildirerek aile katilimi ¢aligmalarini uygularken
once aileleri bilgilendirdiklerini, goniillii aileleri belirlediklerini, planlama yaptiklarini,
goniillii aileleri belirlediklerini ve is bolimii yaptiklarint sonra da uygulamayi
gerceklestirdigini ifade etmistir.



43 Parent Involvement Studies In Social Studies Course In Primary
Education

Ogretmenlerden O21 “Yillik plana bunu yilik planda bunu mutlaka aktif bir sekilde
yaziyoruz. Oncellikle, yani su iinite de iste gezi yapilacak, bu iinitede de mesela saglik
kurumlarinda u gezi yapilacak ya da hemen oraya bir parantez agiyoruz bir sey
yapiyoruz yillik plana yansitirken diyoruz ki, hasta olan bir arkadasimizi ziyaret
edecegiz. Ee dogal olarak bunu yaptigimizda hasta olan arkadas hemen o ara bir
onceki ya da bir sonraki tinitede o hani boslugu doldurmak planimizda zaten var diger
gezilerde olsun iste bu meslekler ¢calismalarinda olsun kiime gibi anlatimlarinda olsun
velileri sinifa davet ederken o haftanin yogunluguna bakarak ya da o seyin tinitenin
onemine bakarak o mutlaka plana dahil edilir. Plan igerisinde zaten bize MEB’in bize
gonderdigi kitaplarda buna benzer ¢alismalar mutlaka oluyor. Bunu da napiyoruz biz
biraz oncelikli tutmaya c¢alistyoruz. Planlarda yer ediyoruz. Kendi ¢iinkii
calismalarimizda nasil ki bir geziyi diizenlerken oraya onu mutlaka yazarak yola
¢tkiyorsak resmi iznimizi 6yle aliyorsak bu tir c¢alismalarda da ayni ¢alismay
yapryoruz yani.” bigiminde goriis bildirerek aile katilimi ¢alismalarimi yillik planda
belirttigini ve resmi izin aldigini belirtmistir. Ogretmenlerden O14 “Mutlaka
planlamanin olmasint savunan kisilerden biriyim ben. Planlama olmadigi zaman ne
zaman ne yagacaginizi veli de onu anlayamaz. Ogrenciler de ona gére hazirligim
yapamaz. Ilk énce bu béyle bir ¢alismayr vermeden énce hangi ayda hangi asamalara
gelmesi gerektiklerini eger uzun vadeli bir ¢alismaysa demin bahsettigim gibi bir
tasarrufsa konu veya okuma etkinligi ise ama kisa c¢aliymalarin ¢ocuklarin sunum
vapacagi zamanlarda hangi asamalarin olacagini, neler istedigimi belirten siiresini
belirten bir planlama mutlaka yapiyoruz. O ilk asama planlama asamasi, ikinci
asamada velilerle birlikte tiim velileri toplayarak onlari ikna etme, siirecin igerisinde
ver almalart igin siireci onlara agiklama ve onlardan evet biz bu iste variz diye ikna
siirecinin olmasi. Bundan sonra uygulama agamasi geliyor. Uygulama asamasinda da
her ay mesela ben ¢ocuklara sorarim ne asamadasiniz. Ciinkii bazilari unutur, hi¢
baglamayan olabilir, bazi aile der ki bunu son bir hafta yapsam da olur kafalarda sey
olur. Ama boyle sik sik uygulama agsamasinda ne asamada olduklarini sordugumuz
zaman kendilerine ¢eki diizen verme oluyor. Uygulama asamasindan sonra da
belirledigimiz mayis ay1 oluyor genellikle bizim. Degerlendirme asamamiz var.
Degerlendiriyoruz velilerle birlikte. Herkes sunumunu yapiyor. Neler yaptigini
anlatiyor. En son olarak da sonug nedir, onu hep beraber degerlendirdikten sonra onu
ben eviere, ddevierin kenarlarina not diiserek geri doniit olarak ulastiryorum. Gayet
giizel oldugunu diisiiniiyorum boyle asamalari gerceklestiriyoruz.” bigiminde goriis
bildirerek aile katilimi ¢aligmalarini planlama, ikna etme, uygulama ve degerlendirme
asamalar1 ile uyguladigimi belirtmistir. Arastirmaya katilan smuif Sgretmenleri aile
katilimi ¢alismalarini uygulamadan 6nce planlama, resmi izin alma gibi siiregleri
izlediklerini ifade etmislerdir.

Arastirmaya katilan sinif &gretmenlerine sorulan “Aile katilimi ¢aligmalarinin
ogrencilerinizin 6grenmelerine ne gibi katkilar sagladigimi diisliniiyorsunuz?” sorusuna
verdikleri yanitlar ¢izelge 4’te gosterilmistir. Cizelge 4’te goriildiigii gibi aile katilimi
caligmalarinin 6grencilerin 6grenmelerine katkilart konusunda kendisi ile goriisiilen
ogretmenler 6grenmelerini olumlu yonde etkilemesi, basarisimin artmasi, derse karsi
ilgilerinin artmasi, oz giiveninin artmast bigiminde goriis bildirmistir. Yine kendisiyle
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goriisiilen 6gretmenler, ailesiyle birlikte bir seyler yapmaktan mutlu olmasi, ailelerinin
yaminda kendilerini daha giivende hissetmesi bi¢iminde goriis bildirmistir. Yine
kendisiyle goriisiilen Ogretmenler; dgrencilerde sorumluluk bilinci gelismesi, sinif
icinde daha etkin olmasi, motivasyonunu arttirmasi, egitime bakis agisini olumlu yonde
etkilemesi, aile arasi iletisimi arttrmasi, sosyal becerilerini gelistirmesi, 0z
degerlendirme yapabilmesi, aile ve okul arasindaki iliskiyi gormesini saglamasi,
ailesiyle kaliteli zaman geg¢irmesi, yaptigi édevierin niteliginin artmasi, kaynaklara
daha kolay ulasmasi, okulda 6grendikleri ile evde 6grendikleri arasinda paralellik
olmasi, derse hazirlikl gelmesi bigiminde goriis bildirmistir.

Simif Ogretmenlerin Aile Katthmi Cahsmalarimin Ogrenciye Katkilarina Yonelik Goriisleri

a. Ogrenmelerini olumlu yonde etkilemesi
b. Basarisinin artmasi
c. Derse kars ilgilerinin artmasi
d. Oz giivenin artmasi
e. Ailesiyle birlikte bir seyler yapmaktan mutlu olmasi
f.  Ailelerinin yaninda kendilerini daha giivende hissetmesi
g. Ogrencilerde sorumluluk bilinci gelismesi
h. Smfiginde daha etkin olmasi
i. Motivasyonunu arttirmasi
j.  Egitime bakis agisin1 olumlu yonde etkilemesi
k. Sosyal becerilerini gelistirmesi
I.  Aile arasi iletigsimi arttirmasi
m. Oz degerlendirme yapabilmesi
n. Aile ve okul arasindaki iligkiyi gérmesini saglamasi
0. Ailesiyle kaliteli zaman gec¢irmesi
0. Yaptig1 ddevlerin niteliginin artmasi
p- Kaynaklara daha kolay ulagsmasi

r.  Ogrendikleri ile evde dgrendikleri arasinda paralellik olmasi
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S. Derse hazirlikli gelmesi

Cizelge 4. Simf Ogretmenlerin Aile Katilimi Calismalarmin Ogrenciye Katkilarina
Yonelik Goriisleri

Ogretmenlerden O11 “ Simdi hani denir ya gordiigiimii unutturup, iste isittigimi unutup
ama uyguladigim seyi unutmam diye annesiyle, babasiyla ¢alistigi bir etkinligi ¢cocuk
gercgekten unutmuyor. ... Cocuk gorerek yasayarak yaptigi icin unutmuyor, kalict
oluyor.” ve dgretmenlerden O1 ““Bunu kendimden pay bicerek konusursam ailenin
arkasinda oldugunu hissetmesi giivenin artmasi demek ee iste ailemde benim arkamda
egitimimi destekliyor diye diistinerek bagariyr arttirdigimi diistiniiyorum.” bigiminde
goriis bildirerek aile katilimi ¢aligmalarmin 6grencilerin 6grenmelerini olumlu yonde
etkiledigini ve ogrencilerin basarilarim arttirdigini belirtmislerdir. 021 “Simdi aile
katilimina destek veren velilerde o c¢ocuklarda sunu gézlemliyoruz: benim annem
babam bu olaya destek veriyor ogretmenimizin fikirlerine destek veriyor benim
yapmaya c¢alisigim olaylara destek veriyor diyor ve o diisiincede de oldugu icin
derslerine mecburen 6nem gosteriyor.” bigiminde goriis bildirerek aile katilimi
caligmalarinin, 6grencilerin derslerine 6nem vererek derse karsi ilgilerini arttirdigini
ifade etmistir. Yine 6gretmenlerden O6 “Bir defa 6z giiven kazandiriyor onlara da yani
ailesinin yaninda olmasi 6grenci igin her donemde énemlidir. Yani ¢cocuktan ¢ocuk igin
onemli bu oz giivenini gelistiriyor. Yapamadigi seylerde mutlaka ailenin yardiminin
gerekli oldugunu biliyor. Oz giiven yani en basta 6z giiven.” biciminde goriis
bildirirken, dgretmenlerden O8 “Cocuk, ailesiyle birlikte bir seyler yapmis olmaktan
daha mutlu oluyor.”,
kendilerini giivende hissediyorlar. Anne-babanmin varligini arkada oldugu zaman
kendilerini daha giivende hissediyorlar.” ve 014 “Cocuk orda herhangi bir etkinlik
yaparken ailesinin de yaninda oldugunu gérmek c¢ocuga cok giizel motive ediyor.”
biciminde goriis bildirerek aile katilimi1 g¢aligmalarinin  grencilere  6zgiliven
kazandirdigini, dgrencileri mutlu ettigini, 6grencilerin kendilerini giivende hissettigini
ve motivasyonlarini arttirdigini belirtmiglerdir.

04 “Iste davet ettigim zaman anne-babalarimi onlar daha

Yine dgretmenlerden 028 “Osrencilerimize aile tarafindan ¢ocuk kontrol edildigini
anlarsa takip edildigini anlarsa verilen gorevleri daha iyi daha diizenli bir sekilde
yapwor. Aile kontrolii olmadigi zaman c¢ocuk ee ¢ok fazla verilen gorevleri yerine
getirmiyor. O nedenle bu konuda bayagi ¢ocuklar kendi sorumlulugunu iistlenme
agisindan da ‘Benim ailem beni kontrol ediyor, siirekli beni denetliyor o nedenle ben
gérevimi tam olarak yerine getireyim.’ diye sorumluluk duygusu da gelisiyor ¢ocukta.”
biciminde goriis bildirerek aile katilimi ¢alismalarinin, 6grencilerde sorumluluk bilinci

gelistirdigini belirtmistir. Ogretmenlerden O33 “Kendilerine daha giizel ifade ettiklerini
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diigtiniiyorum. Ciinkii yasayarak ogreniyorlar birgcok seyi yasayarak ogreniyorlar ve
bunlart da ders etkinliklerinde kendilerine ifade etmede kolaylik sagladigini
diigtiniiyorum. Daha giizel ifade ediyorlar kendilerini arti kendilerine bunu yasam
bicimi olarak benimsiyorlar.” ve O16 “Iletisim kurduklar icin konusarak iyi bir sey.
Iliskiler ¢ok sicak bu da ¢ok énemli bir sey, aile katilimi ¢alismalarinda aile ile ¢cocuk
iletisim kurduklarindan aile iliskilerini gelisiyor. Eger biraz bilingli anne-baba varsa
aslinda bu odevleri yaparken c¢ocugunla giinliik hayattaki ipuglarimi alabilir.”
bi¢ciminde goriis bildirerek aile katilimi ¢aligmalarinin, dgrencilerin sosyal becerilerini
gelistirdigini ve aile arasi iletisimi arttirdigini belirtmiglerdir. Ogretmenlerden O3
“Kendi duygularini degerlendirmeyi biliyorlar. Karsisindaki anlayabiliyor. Ailenin
okulun ne demek oldugunu arasindaki iligkiyi kavramasint saglyor, gériiyor o a¢idan.”
bi¢ciminde goriis bildirerek aile katilimi ¢aligmalarinin, 6grencilerin 6z degerlendirme
yapabilmelerini ve okul ve aile arasindaki iligskiyi gérmelerini sagladigini belirtirken,
dgretmenlerden O7 ... performans ¢alismalarimiz var bizim bu kadar performans
calismalarin biiyiik ¢cogunlugu veya proje ¢alismalarinda dgrenci ee normalde bizim
aile yapimizda cocuklar anne-babalari ile birlikte zaman gecirmezler. Birlikte bir
seyleri paylasmazlar. Ee bu ders vasitasiyla bizim verdigimiz bunlardan hangisinden
alirsan al aile katilimi ¢alismalarimin vasitasiyla ¢ocuk ee annesiyle-babastyla mutlu
olabilecegi yani hani diyorlar ya yani iyi dakikalari, iyi saatler yani degerlendirilmig
giizel dakikalari, saatleri gegirerek paylasabilecekleri bir seyler meydana
¢tkaryorlar.” biciminde gorls bildirerek aile katilimi caligmalarinin, 6grencilerin
ailesiyle birlikte kaliteli zaman gegirmelerini sagladigini belirtmistir. Ogretmenlerden
09 “Yaptiklar: odevier daha tatmin edici oluyor ¢iinkii aksayan yénleri onlar
tamamlyorlar. Arkadaslar icinde mesela ¢ocuk édevini tam ve giizel yapamazsa sinifta
sunum ortaminda sunmayr bile istemiyorlar. Eger odevi giizel olmamigsa ben
sunmayacagim diyor parmak kaldirmay: tercih etmiyor mesela. Ama éyle bir ¢alisma
yapmis giizel konu alinca sunmakta istekli oluyor ve giizel de ¢alisma oluyor.”
biciminde goriis bildirerek aile katilimi ¢aligmalarinin, 6grencilerin yaptigi 6devlerin
niteliginin artmasini sagladigin1 belirtirken, 6gretmenlerden 024 “dile katilim:
calismalart kaynaklara ulasmada daha bilingli davrandiklarini internet kullaniminda
ozellikle ¢ok ige yariyor.” bigiminde goriis bildirerek aile katilimi g¢aligmalarinin,
Ogrencilere kaynaklara ulagmada bilingli davranmalarini sagladigini belirtmistir.
Ogretmenlerden O18 “Ya bir kere aile katilimi derken calisma sadece okulla sinirl
olmuyor. Okulda belli bir siire durabiliyorsunuz. Cocuk hayatimin biiyiik kismini evde
yasiyor. Ya ne bileyim en basitinden o6devini falan yaparken bir yanhs yaptiginda aile
bunu destekliyorsa yanhsin daha ¢abuk diizeltir dogal olarak hani ¢ocuk hatasini anlar
bir iki ii¢ten sonra daha dikkatli olmaya baglar. Ama 6biir tirlii mesela hig
desteklemezse aile, yanlis sekilde 6greniyor sirf okulda diizeltildiginde sey yapiyor ya
da ne bileyim aileler evde davranislarina, hareketlerine dikkat ederlerse yine ¢cocugun
davramiglarinda faydasi olacagini diistiniiyorum. Yani bir yerde mesela égretmenin
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yanlis dedigine aile yanlis demiyorsa onda da bir fesatlik olusuyor. Cocugun burada da
kafas1 karisiyor ogretmenin dedigini bazen ¢ok dikkate almayabiliyor. Bakiyor, hayatin
cogunlugu evinde geciyor yapilan dogrudur herhalde diye diigiinebiliyor.” bigiminde
goriis bildirerek aile katilimi ¢aligmalarinin dgrencilerin okulda &grendikleri ile evde
ogrendikleri arasinda paralellik olmasini sagladigini belirtmistir. Ogretmenlerden 027
“Dedigim gibi derse hazirlanma, konuyu pekistirme, ee evde davranist o evde konuyu
davranig hale getirme konusunda ¢ok fazla yardimci oluyor. Derse hazirlikli geliyorlar.
Béyle olunca dgrenciler, dersler daha rahat isleniyor.” bigiminde goriis bildirerek aile
katilim1 ¢aligmalar1 6grencilerin derse hazirlikli gelmelerini sagladigini belirtmistir.
Aragtirmaya katilan simif 6gretmenlerine sorulan “Aile katilimi galismalarinin size
O0gretmen olarak ne gibi katkilar sagladigimi diisiiniiyorsunuz?” sorusuna verdikleri
yanitlar ¢izelge 5’te gosterilmistir. Cizelge 5’te gorildiigii gibi, aile katilimi
caligmalarin 6gretmenlere katkilar1 konusunda kendisi ile goriisiilen dgretmenler islerini
kolaylagtirmasi, 6grencinin ailesini tamimast, ogrencisini daha iyi tanimasi, 6gretmen
ile aile arasinda iletisimi gelistirmesi, ogretmenler icin ders islemenin daha kolay
olmasi, mutlu olmas: ve dgretmene destek saglamasi bigiminde goriis bildirmistir. Yine,
kendisiyle goriisiilen Ogretmenler Jgretmen-aile-okul isbirligini giiclendirmesi ve
calismalarinin denetlenmesinin saglanmas: bi¢iminde goriis bildirmistir.

Smif Ogretmenlerin Aile Katiinn Calismalarinin Kendilerine Katkilarina
Yonelik Goriisleri

a. Islerini kolaylagtirmasi b. Ogrencinin ailesini tanimas1

c. Ogrencisini daha iyi tanimasi d. Ogretmen ile aile arasinda iletisimi
gelistirme

e.  Mutlu olmast f. Ogretmene destek saglamasi

g. Ogretmen-aile-okul isbirligini giiglendirmesi

h. Caligmalarinin denetlenmesini saglamasi

Cizelge 5. Smf Ogretmenlerin Aile Katilimi Calismalariin Kendilerine Katkilarina
Yonelik Gortisleri

Ogretmenlerden O19 “Tabii bizim isimizi kolaylastirtyor. Ciinkii aile destegi oldugunda
cocuktaki olumsuzluklar: birlikte gorerek hareket edersek ¢oziim yollart da iiretmis
oluyor. Kolaylastirtyor yani isimizi bir bakima.” O4 “Aileleri daha yakindan
tantyorsunuz, ¢ocuklar nasil sosyal yapidan geliyor onlari izleyebiliyorsunuz ve ¢ocuga
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nasil yaklasmamiz gerektigi hakkinda size ipuglari veriyor.” ve 022 “Ogretmen olarak
bana ¢ocuklar: daha iyi tanimami sagliyor.” bigiminde goriis bildirerek aile katilimi
calismalarin 6gretmenlerin islerini kolaylastirdigini, aileleri ve g¢ocuklari daha iyi
tanidiklarini belirtmislerdir. Ogretmenlerden O1 “Yani destektir. Yani tek basina bu isin
donmedigi belli. Ogrenci ile dgretmen arasinda gegen bir sey degil egitim-ogretim,
aileyi yamimiza almamiz gerekiyor. Ne kadar destek ve yardim alirsak her konuda bir
iyilesme saglayacagimizi diisiiniiyorum.” bi¢iminde goriis bildirerek aile katilimi
calismalarin 6gretmenlere destek sagladigim belirtirken, dgretmenlerden O11
Ogretmenlere, okul-aile, ogretmen-veli isbirligini giiclendiriyor.” bigiminde goriis
bildirerek aile katilimi calismalarimin okul-aile-6gretmen isbirligini gii¢lendirdigini
belirtmistir. Ayrica 6gretmenlerden 034 “Ogretmenlerin calismalarint bir nevi veli
ogretmen isbirligi icerisinde denetlenmis oluyor bir iiggen yani oto kontrol sistemini
otomatikman  saglamig  oluyoruz.” bigiminde gorlis bildirerek aile katilimi
¢aligmalarinin 6gretmenlerin ¢aligmalarini denetleme olanagi verdigini belirtmistir.
Yine dgretmenlerden O14 “Ben, bir égretmen olarak velilerimin yamnda olmast her
zaman, velilerden giic almak her zaman benim ilk felsefem olmugstur. Beni mutlu ediyor.
Olaywn iginde yer almast, ..... ailenin ¢ocugu icin bir seyler yaptigin hissettirebilmek
ogretmen olarak bizleri mutlu ediyor.” bigiminde goriis bildirerek aile katilimi
caligmalarinin 6gretmeni mutlu ettigini belirtmistir.

Smif Ogretmenlerin Aile Katitinn Calismalarinin Ailelere Yonelik Katkilarina
Yonelik Goriisleri

a.  Cocuklarmi siif i¢inde gézlemleyebilmesi

b. Mutlu olmasi

c. Okulda/sinifta yapilan ¢aligmalara yonelik bilgi sahibi olmasi
d. Cocuklarini tanimasi

e.  Cocugun egitimi konusunda bilin¢lenmesi

f.  Cocuklarinin egitim-6gretimindeki dnemlerini anlamasi

g. Aileler arasi iletisim kurulmasi

h. Cocuklari ile zaman gegirmesi

i. Smav kaygisindan kurtulmasi

j.  Ogrenmede bireysel farkliliklar1 fark etme
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k. Yeni programlar hakkinda bilgi sahibi olmasi
I.  Ogretmenle iletisim halinde olmasi
m. Ogretmene olumlu tutum gelistirmesi

n. Ogretmeni degerlendirebilmesi

Cizelge 6. Smmf Ogretmenlerin Aile Katiimi Calismalarimin  Ailelere Yénelik
Katkilarina Yonelik Goriisleri

Yapilan goriismeler sirasinda Ogretmenlere sorulan “Aile Katilimi Calismalarinin
Ailelere Ne Gibi Katkilar Sagladigini Diislinliyorsunuz?” sorusu yoneltilmistir.
Ogretmenlerin bu soruya verdikleri yamtlar Cizelge 6’da gdsterilmistir.

Cizelge 6’da goriildiigii gibi, aile katilimi ¢aligmalarin ailelere katkilar1 konusunda
kendisi ile goriigsilen ogretmenler, “Cocuklarini sinif i¢inde goézlemleyebilmesi”,
“Mutlu olmasi”, “Okulda/sinifta yapilan ¢alismalar hakkinda bilgi sahibi olmast”,
“Cocuklarmi tammast”, “Cocugun egitimi konusunda bilin¢lenmesi” bigiminde goriis
bildirmiglerdir. Yine ogretmenler, “Cocuklarimin egitim-égretimindeki dnemlerini
anlamasi”, “Aileler arasi iletisim kurmasi”, “Cocuklart ile zaman gegirmesi”, “Sinav
kaygisindan  kurtulmasi”, “Ogrenmede bireysel farkliliklar: fark etme” , “Yeni
programlar hakkinda bilgi sahibi olmasi”, “Ogretmenle iletisim halinde olmast”,
“Ogretmene olumlu tutum gelistirmesi” ve “Ogretmeni degerlendirebilmesi” bigiminde
goriis bildirmislerdir. Ogretmenlerden 029 “Kendi cocugunu gozlemleyebiliyor sinif
ortaminda aile. Yani diger arkadaslaryla iliskilerini gdézlemliyor veya baska bir
yetiskinle iliskisini, ders ortamindaki tutumunu gézlemliyor. Buna gore de kendi
cocugundaki eksiklikleri goriip bunu diizeltme yoluna da gidebiliyor.”, O1 “Bence
veliler mutlu oluyordur. Egitim-6gretim igerisinde oldugunu bilmek, ¢ocugunun
yanmnda oldugunu bilmek, 6gretmenle omuz omuza oldugunu bilmek, yaninda oldugunu
bilmek, ise yaradigint bilmek ¢ocuguna fayda sagladigini bilmek mutluluk verir yani.”,
031 “dilenin de okulda ne yapildigindan haberi oluyor. Onlarda neyin eksik kaldigint,
¢ocuguna ne gekilde yardim edebilecegini, ¢cocugun eksigini gorebiliyor. Ailenin de
okulda yapilan etkinliklerden, bilgilerden bilgisi oluyor.” ve 019 “dile ¢ocugunu
tamima firsati buluyor her seyden once. Cocugunun olumlu, olumsuz, eksik yonlerini ya
da hani basarilart konusunda ¢ocugunu daha iyi tamimaya tamima imkdani buluyor.
Cocugunu tamdig: icin anlatmaya kalktigimizda ¢ocugunu taniyan aile daha bilingli
yaklastyor. Bence aile ¢ocuguna hangi konuda daha yetenekli olup olmadigina bilirse
ek desteklerle saglayabilir. Yani ¢ocugun sportif yonii olabilir, miizik alaminda olabilir
baska baska etkinliklere katilimi yoniinden.” aile katilimi ¢aligmalarin, ailelere
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¢ocuklarint sinif ortaminda gozleme olanag: verdigini, aileleri egitim siirecine katildig:
icin mutlu ettigini, okulda/smifta yapilanlar hakkinda bilgi sahibi oldugunu ve
cocuklarini daha iyi tanima olanag verdigini belirtmislerdir. Ogretmenlerden 027
“Cocugunun ne égrendigini cocugunun hangi konularda yetistirildigini biliyor ve hangi
konularda c¢ocuguna yardimct olabilecegini fikrine variyor. Arti o anlamda da
rehberligi gelisiyor. Neler yapilabilecegi nasil daha yardimct olabilecegi konusunda
kendisini gelistiriyor.” biciminde gbriis bildirirken Ogretmenlerden O2 “Bir kere, ‘Ben
okula génderiyorum. Her seyi okulda égrenip geliyor, gelmesi lazim.’ diisiincesinden
kurtuluyor veli. Ya okulda égretmenin 30 dOgrenciye birden inemeyecegini, evde
mutlaka, bireysel kendisinin ugrasmasi gerektigini, takip¢isi olmasini gerektigini,
eksiklerini fark etmesi gerektigini anliyor.” , O6 “Onlar arasinda da aileler arasindaki
iletisimi, birbirlerini tammalarim, onlarin iyi iliskiler kurmalarint saghyor.”, 020
“Yeni programlar hakkinda bilgi sahibi oluyorlar. Onlar da giiniin ¢aglarina gore
kendi ogrencilik donemlerindeki ogretim sistemlerine gore bi de yeni yontem ve
teknikler hakkinda bilgi sahibi oluyor. Onceden onlarin zamaminda biliyorsunuz
ogretmen merkezli bir 6gretim vardi. Simdi 6grenci merkezli oldugu icin burada
kendileri de bocalyyorlar. Programin felsefesi ve genel goriisii hakkinda bilgi sahibi
oluyorlar.” ve O5 “Veliler de biraz daha bilin¢leniyor. Buraya gelis-gidisleri bile
degisiyor. Nasil davranmast gerektiklerini 6greniyorlar yani buraya bazen terlikle bile
gelen veliler oluyor. Okula, kuruma geliyorlar. Yani pijama ile terlikle gelinmesi uygun
degil. Ona gore davranarak daha bilgili daha iyi yaklagimlar sunuyorlar.” bi¢iminde
goriis bildirerek, aile katilimi g¢aligmalarinin, ailelerin ¢ocugun egitimi konusunda
bilinglenmesini, aileler arasi iletisim kurulmasini, aileler arasi iletisim kurulmasini
sagladigini ve ailelerin gocuklarin egitimi konusunda kendilerinin 6nemli olduklarin
hissettiklerini belirtmiglerdir.

Ogretmenlerden 023 “Onlarla birebir iletigim kurmalari olumlu yonden etkilivor diye
diistiniiyorum. Baska, yine en azindan giiniin bir saati olsa bile onlarla birlikte vakit
gecirmis oluyorlar, onlart daha iyi anlayabileceklerini diistiniiyorum. Ben aile
kattlminmin 6nemli oldugunu diisiiniiyorum.” bigiminde goriis bildirerek aile katilimi
¢aligmalarinin, ailelere ¢ocuklariyla zaman gegirme olanagi verdigini belirtmislerdir.
Ogretmenlerden O30 “Swnif ortaminda var oldugu zaman bir bireyin farkl 6grenme
zamanlart oldugunu, hereksin farkli o6grendigi o yiizden hani gereksiz psikolojik
travmalar yaratmamak igin gereksiz baskilar icerisinde olmamak gerektigini ben
algiladiklarim diisiiniiyorum sunif ortaminda. Yani ashinda hani onlar empoze edilen
smav kaygist gibi durumlar: ortadan kaldwdigini diisiiniiyorum ben.” bigiminde goriis
bildirerek aile katilimi ¢aligmalarinin, ailelere simav kaygisindan kurtulma ve
6grenmede bireysel farkliliklar1 fark etme olanagim verdigini belirtmistir. 026, “Bir
kere ogretmenle iletisimleri, divaloglar oluyor. Ogretmenle diyaloglar oldugu igin
cocuklarin durumlarimi daha iyi takip edebiliyorlar, rahatliyorlar.” bigiminde goriis
bildiritken O35 “... 6gretmeni de elestirebilme sanslar: da yiiksek oluyor ki ben de
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bundan yanayim. Veliye, beni rahatlikla elestirebilme firsati veriyor.” ve 032
“Ogretmenine giiven saygi kazanabilir ¢iinkii ¢ocuguna derste nasil davrandigini
Ggretmenin goriir ve ona gore de ogretmenine karsi giiveni de artar saygist da artar.”
aile katilimi1 ¢aligmalarin, ailelere 6gretmenle iletisim kurmalarina, 6gretmene yonelik
olumlu tutum gelistirdigini ve ailelere 6gretmeni degerlendirebilme olanagi verdigini
belirtmislerdir. Yapilan goriismeler sirasinda Ogretmenlere sorulan “Aile Katilimi
Calismalarinda Ne Tir Zorluklarla Karsilasiyorsunuz?” sorusu yoneltilmistir.
Ogretmenlerin bu soruya verdikleri yamtlar Cizelge 7°de gosterilmistir.

Smif Ogretmenlerin Aile Katiimn Calismalarinda Karsilasilan Zorluklara
Yonelik Goriisleri

a. Ailelerin aile katilim1 ¢aligmalarina katilmak istememesi

b. Ogrencilere verilen ddevlerin aileler tarafindan yapilmasi

C. Ailelerin, calismalari nedeniyle aile katilimi ¢aligsmalarina zaman ayiramamasi
d. Ailelerin ekonomik bakimdan olanaklarinin yetersiz olmasi

e. Okulun fiziki ortaminin uygun olmamasit

f.  Ailelerin 6gretmene olumsuz tutumu

g. Ogrencinin sinifta ailesini goriince olumsuz davranislar sergilemesi
h.  Anne-babanin egitim diizeylerinin diigiik olmasi

i. Ailelerin agir1 ilgili olmasi

j.  Aile katilim1 ¢aligmalarinin 6gretmeni yormasi

k. Ailelerin ¢ocuklarinin okuldaki 6grenmelerini evde desteklememesi
I.  Ogrenci sayisinin fazla olmasi

m. Ailenin sorumlulugu 6gretmene birakmasi

n. Pargalanmis ailelerin olmasi

Cizelge 7’te goriildiigii gibi aile katilimi ¢aligmalarinda karsilagilan zorluklar
konusunda, kendisi ile goriisiilen 6gretmenler; “Ailelerin aile katilimi ¢alismalarina
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katilmak istememesi”, “Ogrencilere verilen ddevlerin aileler tarafindan yapilmas1”,
“Ailelerin, caligmalart nedeniyle aile katilimi g¢alismalarina zaman ayiramamasi”,
“Ailelerin ekonomik bakimdan olanaklarin yetersiz olmasi”, “Okulun fiziki ortaminin
uygun olmamasi” bigiminde goriis belirtmistir. Yine, kendisiyle goriigiilen 6gretmenler,
“Ailelerin 6gretmene yonelik olumsuz tutumu”, “Ogrencinin simifta ailesini goriince
olumsuz davranisglar sergilemesi”, “Anne-babanin egitim diizeylerinin diisiik olmas1”,
“Ailelerin asir1 ilgili olmas1”, Aile katilimi c¢aligmalarinin 6gretmeni yormasi”,
“Ailelerin ¢ocuklarimin okuldaki &grenmelerine evde desteklememesi”, “Ogrenci
sayisinin fazla olmasi”, “Ailelerin sorumlulugu 6gretmene birakmasi” ve “Parcalanmis
ailelerin olmas1” bigiminde aile katilimi1 ¢alismalarinda karsilasilan zorluklara iligkin
gOriis bildirmislerdir.

Ogretmenlerden O10 “Bizimle irtibat kurmak istemeyen aileler oluyor. Cocugunu kabul
etmeyen aileler oluyor. Yani benim ¢ocugum o sekilde degil diye onlarla sorun
yasryoruz. Goriismek istemiyor. Davet ediyoruz, ¢cocugun hakkinda konusacagiz ya da
cocugun ile soyle bir ¢alisma yapacagiz senin katilimini istiyoruz, yok hayiwr itiraz
ediyor. Katihm gostermiyor.”, 024 “Iste karsilastigimiz en biiyiik zorluk ¢alismanin
velinin ailenin ¢ocugun yerine alip yapmasi karsilastigimiz en biiyiik zorluk o.” ve
“Simdi c¢alisan ailelere ulasmak biraz zor oluyor agikcasi. Zamanlama konusunda
bazen sikintilaruimiz olmug olabiliyor. Yani o an i¢in mesela is yerinden izin
alamayabiliyor o konuda.” bigiminde goris bildirerek aile katilimi ¢alismalarinda
karsilasilan zorluk olarak ailelerin bu tiir ¢alismalara katilmak istemediklerini, 6devleri
ailelerin yapmasit ve ailelerin ¢alismalart nedeniyle bu tiir etkinliklere zaman
ayiramadiklarin belirtmislerdir. Ogretmenlerden O18 “Daha ¢ok kendi hayat sartlarina
sey yapmislar, kaptirnuslar. Cocuklara tamam ne diyorlar mesela otur ¢alis. Yaninda
oturtup ¢alistirmak baska bi de sey de var. Biraz tabii ekonomik seylerde etkiliyor.
Mesela benim gegen sene ¢alistigim kéyde internet daha gecen sene gelmisti ve her bir
veli bilgisayar alabilecek durumda degil mesela giiniimiizde suan internet ¢ok yaygin
bir bilgiye en ¢ok onla ulasilabiliyor. O tarz imkdnlar: kisitlyydi. Arastir dedigim zaman
ansiklopedi arastirma seyleri. Bi de ben de birinci, ikinci siiflar vardi gene bende.
Anca belli bash kaynak da azdi bundan kaynaklanyyor. Velinin ekonomik durumu Tabii
bunda ¢ok biiyiik etkisi var. Kimisi mesela ¢ok iyi durumda olan mesela birisi ¢ocuga
her tiirlii imkan sunabiliyor. Ama maddi sitkinti yasayan ya da geliri ¢ok degilse
almiyor.” biciminde goriis bildirerek aile katilimi caligmalarinda karsilagilan zorluk
olarak ailelerin ekonomik bakimdan olanaklarinin yetersiz oldugunu belirtmistir.
Ogretmenlerden O30 “Ya bizim o tiir konulardaki zorluklarimiz aslinda ailelerle ilgili
falan degil. Daha ¢ok okullarimizin fiziki yapilarindan kaynaklanan olumsuzluklardan
dolay yaswyoruz.”, O1 “Olumsuz seyler yasanabilir, yanhs degerlendirme yapilabilir
bu kisiye gére kisilere gore degisebilir. Olumsuz ozelliklere sahip bir veli yanlis
degerlendirmeler yapabiliyor. Niye beni degil onu segti veya beni niye se¢medi bana az
gorev verdi gibi olumsuz diisiincelere sahip olabiliyor. Buna halk dilinde dedikodu
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diyoruz. Boyle olumsuzluklar yasanabiliyor.”, 029 “Ama en onemli negatifligi bizim
icin daha rahat yani sunif kurallarini bile ¢igneyebiliyor ailesinden destek almis oluyor
annesinin yaninda. Normalde sinif ortaminda yapmadigi davranisi annesinden
babasindan destek alarak daha rahat bir sekilde yapabiliyor. Oluyor. Bunun
olumsuzluklarini yasadik yani.”, O2 “Biraz degil ashnda tek zorluk eee bu okulun
cevresinde anne, babamin ailenin biraz daha egitimin az olmasi.” ve 016 “Iste
zorluklar oluyor. Nasil zorluk simdi veli bilgili her seyi ile ilgili yani o zaman siniftan
soyle bir érnek vereyim: her seyi ile ilgilenir. Mesela ¢ok yaramaz, ¢ok iiziicii, kirici,
kirdr ama hicbir kere veliyi ben ¢agurmamisimdir yani sizin oglunuz su arkadagini
rahatsiz etmis diye. Soyle bir sey oldu bu oglumu baska siniftan biri rahatsiz ettigi
zaman beni hemen miidiire sikayete geldi. Simdi arada farki anlayabiliyor musun?
Ashnda kendi oglundaki bazi davramglart diizeltmeye ¢alisiyoruz. Yani ben bunu
diizeltirken evet hoca hamm isiniz zor ben ¢ocugumu biliyorum bu iy zordur bunu el
birligi ile yapalim dememistir. Ama bin sikayetle gelip masum ¢ocugu sikayet etmistir.
Iiginin béylesi ¢ok zor bir seydir. Yani fazla ilginin zorlugu bence.” bigiminde goriis
bildirerek aile katilimi g¢aligmalarinda karsilasilan zorluk olarak okullarin fiziki
ortaminin uygun olmamasi, ailelerin 6gretmene olumsuz tutum iginde olmasini,
Ogrencilerin sinifta ailelerin yaninda olumsuz davranmislar sergilemesi, anne-babanin
egitim diizeyinin diisiik olmasi ve ailelerin asir1 ilgisi oldugunu belirtmiglerdir.

Ogretmenlerden O14 “Bunun yaninda zorluklar: da var tabii ki. Bir planlama yapmak
ogretmenin bir sekilde fedakarlik yapmasini gerektiriyor. Hazirlik yapmak bunun
sonuglarint degerlendirmek, geri velilere vermek su ¢alismadan su sonuglari elde ettik
diye bahsetmek bunlar 6gretmeni yorucu seyler.” , 020 “Karsilasilan zorluklar su,
aileler bildigi kendi dogrular yéniinde ¢cocugu yonlendiriyor birincisi. Bir yandan ¢ocuk
arada kaliyor. Yani kendi dogru bildigi ile annesinin dogru bildigi arasinda sikisip
arada kaltyor ve dgretmenin goziiniin icine bakiyor. Ogretmenim simdi ben bunu yaptim
dercesine. Bu stkintilarla da karsilasiyoruz.”, 026 “Ogrenci sayilar: problem, dgrenci
sayilarimin  siirekli artmasi bu tir etkinliklerin tam olarak yerine ulasmasini
engelliyor.” , 027 “Egitim, kiiltiir seviyesi ¢ok farkli, sosyo -ekonomik durumu cok
farkly cevremizdeki ailelerin. Herkes egitime ayni dlgiide bakmiyor, egitim konusunda
fikirleri farkli tamamen okula, 6gretmene birakan veliler var dyle olunca da onlardan, o
cocuklardan ¢ok fazla gelisme saglayamiyoruz.” ve O34 “Parcalanmis ailelerde zorluk
¢ekiyoruz. En biiyiik stkintimiz bizim parcalanmis ailelerde sikinti yagiyoruz ayrica
ekonomik giicliigii olan ailelerde sikinti yasiyoruz.” a ile katilimi caligmalarinda
karsilagilan zorluk olarak aile katilimi calismalarinin 6gretmeni yormasi ailelerin
¢ocuklarinin okuldaki &grenmelerini evde desteklememesi, olarak 6grenci sayisinin
fazla olmasi, sorumlulugu 6gretmene birakmasi oldugunu ve parcalanmig ailelerin
olmasini belirtmiglerdir.

Il
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Gortigmeler sirasinda  Ogretmenlere  dokuzuncu soru olarak “Aile Katilim
Caligmalarinda istenilen Basarinin Elde Edilmesi Igin Neler Yapilmalidir?” sorusu
yoneltilmistir. Ogretmenlerin bu soruya verdikleri yanitlar gizelge 8’te gdsterilmistir.

Smif Ogretmenlerin Aile Katihmi Calismalarinda istenilen Basarimn Elde
Edilmesi i¢in Onerileri

a. Paydaslara konferans ve seminerler diizenlenmeli

b. Ogretmen, veli toplantilarinda aile katiliminin 6nemini anlatmali

c. Ogretmen, okul miidiirii ve diger yoneticilerle isbirligi yapmali

d. Ogretmen aile katilimi ¢alismalarma/etkinliklerine daha fazla yer vermeli

e. Ogretmen kilavuz kitaplarinda aile katihmi calismalarina/etkinliklerine yer
verilmeli

f.  Ogretmen aile ile saglikli iletisim kurmali
g. Aile katilimu etkinlikleri planlanmali

h. Okul yoneticileri ve MEB aile katilimi c¢aligmalarina/etkinliklerine destek
vermeli

i. Okullarin fiziki alt yapist iyilestirilmeli
j.  Aile katilim etkinliklerine yonelik ailelere doniit verilmeli
k. Ogretmen aile katilimi konusunda donanimli olmali

I.  Cumartesi giinleri aile katilimi ¢alismalar1 yapilmali

Cizelge 8. Smif Ogretmenlerin Aile Katilinn Calismalarinda Istenilen Basarimin Elde
Edilmesi Igin Onerileri

Cizelgel 8’te goriildiigii gibi, aile katilimi ¢alismalarinda istenilen basarinin elde edilmesi
icin yapilmasi gerekenler konusunda kendisiyle goriigiillen Ogretmenler “Paydaslara
konferans ve seminerler diizenlenmeli”, “Ogretmen, veli toplantilarinda aile katiliminin
onemini anlatmali”, “Ogretmen, okul miidiirii ve diger yoneticilerle isbirligi yapmali”,
“Ogretmen, aile katilimi ¢alismalarina daha fazla yer vermeli”, “Ogretmen aile katilimi
caligmalara daha fazla yer vermeli” ve “Ogretmen kilavuz kitaplarinda aile katilm
caligmalarina yer verilmeli” bi¢iminde gorlis bildirmistir. Yine, kendisiyle goriisiilen
dpretmenler “Ogretmen, aile ile saglkl iletisim kurmali”, “Aile katilmi etkinlikleri
planlanmal1”, “Okul yoneticileri ve MEB aile katilim1 ¢aligmalarina destek
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vermeli”, “Okullarin fiziki alt yapisi iyilestirilmeli”, “Aile katilimi etkinliklerine
yonelik ailelere doniit verilmeli”, “Ogretmen aile katilimi konusunda donanimli olmali”
ve “Cumartesi giinleri aile katilimi g¢aligmalart yapilmali” bigiminde aile katilimi
¢aligmalarinda istenilen basarmin elde edilmesi i¢in yapilmasi gerekenler konusunda
gOriis bildirmistir.

Ogretmenlerden O6 “Yani onlart mutlaka almak gerekir, onlara egitimler vermek
gerekir. Iste az once iste ailenin egitimdeki onemi iizerine mutlaka sik sik iste
cocuklarin zihinsel, fiziksel, duygusal ozellikleri konusunda egitimler verilirse aileler
daha ¢ok okulu sever, okula daha ¢ok gelirler, egitimin kalitesi artar yani kesinlikle
buna inaniyoruz. Ailelerin, egitimi ¢ocukla ilgili olmaldwr.”, O21, “Bunun icin neler
yapumahdir?  Oncelikle toplantilarda  rehberlik  servislerinden ana  sinifindan
baglayarak simdi anaokullar: da aslinda o sekilde diisiinebiliriz daha fazla bir sekilde
veliyi yonlendirmeli dncelikle ilkokula ya da ikinci kademeye hazirlayacak sekilde
yonlendirmeli ve yénlendirdigi takdirde biz birtakim seyler elde edebiliriz. Biz zaten
diyorum ya ilk toplantiya girdigim zaman birinci suifi alip da ilk toplantiya girdigim
zaman o veliye, tiim velime biz arkadasy iste su kadar kisilik bir aileyiz, bundan sonra su
calismalart yapacaz. Buna hazir misiniz o seyi destegi almam gerekiyor. Bunu oncelikle
veliye kabul ettirmek gerekiyor o sekilde yaklasiyorum olaya.” ve O4 “Bu sirf
ogretmenle degil okul miidiirii, miidiir yardimcisi, diger yoneticilerle beraber daha iyi
on hazirlik yapilmasi gerekir diistincesindeyim.” bigiminde goriis bildirerek aile katilimi
caligmalarinda istenilen basarinin elde edilmesi i¢in paydaslara konferans ve seminerler
diizenlenmesi gerektigini, veli toplantilarinda 6gretmenin bu konunun 6nemini ailelere
anlatmast ve okul miidiiri ve diger yoneticilerle isbirligi yapmalar1 gerektigini
belirtmislerdir.

Ogretmenlerden O33 “Simdi istenilen basariyr saglamak icin oncelikle veliyle iletisim
iyi diyorum ama st aradaki sinwrt da birakiyorum her zaman. Samimiyimdir ama
samimiyette hi¢bir zaman ileriye gitmem, gidilmesine de izin vermem. En basinda kesin
kurallarimi da koymusumdur mesela. Velilerin ilk veli toplantisinda ya da ikinci veli
toplantimda sinifimda uyulmasi gereken kurallari, velilerin uymasi gereken kurallar:
acik agik séyliiyorum. Bunlar yapilirsa mutlak giizel bir iletisim kurulur.”, O14 “En
birinci olarak planlama yapilmahdir.”, 026 “Tabii bunda velilerin sorumlu oldugu
kadar en onemli sorumluluk okul- 6gretmen, Milli Egitim Bakanhg: bunlara destek
olmas gerekir. Okullarimiz fiziki yeterliliklerin artirilmast gerekiyor.”, O30 “Katildi,
velilere onure edici, mutlu edici geri doniitlerin verilmesi gerektigini diistiniiyorum
ben.”, 034 “Istenilen basariyi kazanmak icin once 6gretmenin ¢ok iyi donanimli olmasi
gerekiyor, veliyi nasi yonlendirecegini iyi bilmesi gerekiyor, ogrenciye nasil
yaklasmast gerektigini iyi bilmesi gerekiyor, her veliye iyi yon vermek gerekiyor,
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velilerin sosyal ve psikolojik durumlarint ¢ok iyi taniyarak onlart yénlendirmekte
ogretmenlere ¢ok biiyiik gorevier diismekte, 6gretmen ¢ok iyi bir planlama yapmakta,
velileri ¢ok iyi yonlendirmek zorunda, ogrencileri ¢ok iyi yonlendirmek zorunda ve iyi
bir ¢alisma sonucunda da istenilen basart saglanmis oluyor.” ve O35 “Bir defa ¢calisan
veliler bizim i¢in biiyiik bir sorun. Onlarin gelmesini de ¢ok istiyoruz. Cumartesi giinleri
bu tiir ¢alismalar okulda yapabilirsek, onlar da katilabilirler.” bigiminde goriis
bildirerek aile katilimi ¢aligmalarinda istenilen basarinin elde edilmesi i¢in 6gretmenin
aile ile iletisim kurmasi, planlama yapilmasi, okul yoneticilerin ve Milli Egitim
Bakanligi’'nin bu tiir caligmalari desteklemesi ve okullarin fiziki yapilarinin
iyilestirilmesi, aile katilimi1 ¢aligmalarina katilan ailelere doniit verilmesi, 6gretmenin bu
konuda donanimli olmasi ve cumartesi giinleri okulda bu tiir etkinliklerin yapilmasi
gerektigini belirtmiglerdir.

Sonuc, Tartisma ve Oneriler

Ogretmenlerin, aile katthmi ve Hayat Bilgisi dersi kapsaminda uyguladiklari aile
katilimi ¢aligmalarina iliskin goriiglerinden elde edilen bulgular ve bulgular
dogrultusunda ortaya ¢ikan sonuglar sdyle 6zetlenebilir:

e Ogretmenler, aile katilimin1 éncelikle ailenin gocugun egitim siirecine katilmast olarak
tanimlamiglardir. Ayrica dgretmenler aile katilimini; ailenin ¢ocuguna destek olmasi,
ailenin okul i¢inde ya da disinda yapilan etkinliklere katilmasi, ailenin okul ile igbirligi
icinde olmasi, ailenin ¢ocugunu izlemesi, ailenin ¢ocugu ile ilgilenmesi ve zaman
gecirmesi, ailenin okulda dgrenilen konular1 yasama gecirmesi, egitimin bir boyutunu
olusturmasi ve topluma hizmet olarak tanimlamiglardir.

e Ogretmenler, Hayat Bilgisi dersi kapsaminda diizenledikleri aile katilim
caligmalar1 olarak oncelikle aileleri okuldaki sosyal etkinliklere davet ettiklerini ve
gerektiginde yardim aldiklarini belirtmiglerdir. Bunun yani sira aileleri smf
etkinliklerine kattiklarini, gocuga ailesiyle birlikte yapacag etkinlikler verdiklerini,
aileleri bilgilendirmek amac1 ile toplantilar yaptiklarimi, aile ziyaretleri
gerceklestirdiklerini ve ailelere anket uyguladiklarini belirtmislerdir.

e Ogretmenler, aile katilimi ¢alismalarmin 1. sinifta daha yogun olmak iizere 2. ve 3.
smiflarda da uyguladiklarmi belirtmislerdir. Yine, Ogretmenler aile katilimi
¢alismalarinin her sinif diizeyinde olabilecegini, ayrica aile katilimiin 6gretmene
de bagli oldugunu ifade etmislerdir.

e Ogretmenler, aile katilimi ¢aligmalarim uygularken planlama yaptiklarini, aileleri
bilgilendirdiklerini ve uyguladiklarini belirtmislerdir. Kimi &gretmenler aileleri
bilgilendirerek goniillii aileleri belirlediklerini, planlama ve is boliimii yaptiklarini
ve uyguladiklarini belirtirken, kimi gretmenler de aile katilimi ¢aligmalarini yillik
planda belirttiklerini ve resmi izin aldiklarini ifade etmislerdir. Kimi 6gretmenler,
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ise planlama yaparak aileleri ikna ettiklerini, uyguladiklarini ve aile katilim1
caligmalarini degerlendirdiklerini belirtmiglerdir.

Ogretmenler aile katilimi galismalarinin; 6grencilerin dgrenmelerini olumlu yonde
etkiledigini, basarilarini, derse karst ilgilerini ve 0z giivenlerini arttirdigini,
ogrencilerin ailesiyle birlikte bir seyler yapmaktan mutlu olmalarini ve ailelerinin
yaninda kendilerini daha giivende hissetmelerini sagladigini belirtmiglerdir. Yine,
ogretmenler aile katilimi ¢aligmalarmin = 6grencilerde  sorumluluk  bilinci
gelistirdigini, 6grencilerin derste daha etkin olmalarini sagladigini, 6grencilerin
motivasyonunu arttirdigini, egitime bakis agilarmi olumlu ydnde etkiledigini,
ogrencilerin sosyal becerilerini gelistirdigini, aile arast iletisimi arttirdigini,
aciklamiglardir. Ayrica, dgretmenler aile katilimi g¢alismalarinin 6grencilerin 6z
degerlendirme yapabilmelerini, aile ve okul arasindaki iliskiyi goérmelerini,
ailesiyle birlikte kaliteli zaman gegirmelerini, yaptigi Odevlerin niteliginin
artmasini, Ogrencilerin  kaynaklara daha kolay wulagmalarimi sagladigini
aciklamislardir. Ogretmenler, aile katihmi calismalarmin dgrencilerin  okulda
ogrendikleri ile evde dgrendikleri arasinda paralellik kurmasini ve derse hazirlikll
gelmelerini sagladigini da ifade etmiglerdir.

Ogretmenler, oncelikle aile katilimi g¢aligmalarinin Ogretmenlerin islerini
kolaylagtirdigini belirtmiglerdir. Bunun yani sira, aile  katilimi ¢aligmalarinin
Ogretmenlerin dgrencinin ailesini ve Ogrenciyi tanimasini, dgretmenlerle aile
arasinda iletisimi gelistirdigini ifade etmislerdir. Yine 6gretmenler, aile  katilimi
calismalarinin  6gretmenleri mutlu ettigini, Ogretmenlere destek sagladigini,
ogretmen-aile-okul igbirligini  giiglendirdigini, O&gretmenlerin  ¢aligmalarini
denetlenmesine olanak verdigini belirtmiglerdir.

Ogretmenler, aile katilimi ¢alismalarmin ailelere katkilar1 konusunda, ailelerin
¢ocuklarint sinif i¢inde gézlemleyebildiklerini, mutlu olduklarini, okulda/sinifta
yapilan caligmalara yonelik bilgi sahibi olduklarini, g¢ocuklarini tanidiklarini,
g¢ocugun egitimi konusunda bilinglendiklerini, gocuklarinin egitim-6gretimindeki
Onemini anlamalarin1 sagladigini, diger ailelerle iletisim kurduklarini ve ¢ocuklari
ile zaman ge¢irdiklerini belirtmislerdir. Yine, o&gretmenler aile katilimi
caligmalariin ailelerin; sinav kaygisindan kurtulmalarina, 6grenmede bireysel
farkliliklar1 fark etmelerine, yeni programlar hakkinda bilgi sahibi olmalarina
ogretmenle iletisim halinde olmalara, O6gretmene yonelik olumlu tutum
gelistirmelerine ve ogretmeni degerlendirebilmelerine olanak verdigini ifade
etmiglerdir.
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e Opgretmenler, aile katilmu ¢aligmalarinda karsilasilan zorluklari; ailelerin aile
katilimi ¢aligmalarina katilmak istememesi, 6grencilere verilen &devlerin aileler
tarafindan yapilmasi, ailelerin ¢aligmalar1 nedeniyle zaman ayiramamasi, ekonomik
bakimdan olanaklarinin yetersiz olmasi bigiminde belirtmislerdir. Yine, okulun
fiziki ortaminin uygun olmamasi, ailelerin 6gretmene yonelik olumsuz tutum
sergilemesi, 0grencinin sinifta ailesini goriince olumsuz davranislar sergilemesi,
anne-babanin egitim diizeylerinin diisiik olmasi, ailelerin asir1 ilgili olmasi, aile
katilimi ¢aligmalarinin  6gretmeni  yormasi, ailelerin ¢ocuklarinin  okuldaki
ogrenmelerini evde desteklememesi, Ogrenci sayisinin fazla olmasi, ailelerin
sorumlulugu 6gretmene birakmasi ve parcalanmis ailelerin olmast bi¢iminde
aciklamiglardir.

e Ogretmenlerin, aile katilimi calismalarinda istenilen basarmin elde edilmesi igin
paydaslara aile katilimi1 baglaminda gereksinim duyduklart konularda konferans ve
seminerler diizenlenmesi, 6gretmenin veli toplantilarinda aile katiliminin dnemini
ailelere anlatmasi, 6gretmenin, okul miidiirii ve diger yoneticilerle birlikte igbirligi
yapmasi, 0gretmenin aile katilimi ¢aligmalarina daha fazla yer vermesi, 6gretmen
kilavuz kitaplarinda aile katilimi ¢aligmalarina yer verilmesi bi¢iminde oneriler de
bulunmuslardir. Yine, aile katilimi ¢alismalarinda istenilen basarmin elde edilmesi
konusuna iligkin olarak Ogretmenin aile ile iletisim kurmasi, aile katilimi
etkinliklerin planlanmasi, okul yoneticilerin ve MEB’in aile katilimi ¢aligmalarina
destek vermesi, okullarmn fiziki alt yapisinin iyilestirilmesi, ailelere katilimlarindan
dolayi ailelere doniit verilmesi, cumartesi giinleri aile katilim1 ¢aligmalart yapilmast
gerektigini ifade etmislerdir.

Arastirma sonucunda Ogretmenlerin Hayat Bilgisi dersi kapsaminda aile katilimina
yonelik c¢esitli ¢aligmalar diizenledikleri belirlenmistir. Bu etkinliklerin baginda
Ogretmenlerin Ogrencilere ailesi ile birlikte yapacagi odevler vermesi gelmektedir.
Nitekim Ozdemir’in (2009) yapti1 arastirmada, aileler aile katilimina yonelik en gok
yiriitillen etkinligin ailelerin ¢ocuklart ile birlikte 6dev yapmasi oldugunu
belirtmislerdir. Bu, Akkaya’nmin (2007) ve Isik’in (2007) yaptiklart aragtirmada
ogretmenlerin okuldncesi kurumlarda da aile katilimina iliskin gesitli etkinlikler
diizenledikleri bulgusuyla ortiismektedir.

Aragtirmada 6gretmenler, aile katilimi galismalarmin birinci sinifta yogun oldugunu
belirtmislerdir. Arastirmanin bu bulgusu, Can’nin (2008) yaptig1 arastirmada ¢ocugun
smmif diizeyi yiikseldik¢e velilerin okulla etkilesimin azaldigi bulgusuyla
iliskilendirilebilir.

Aragtirmada  Ogretmenler, aile katilimi ¢aligmalarinin - 6grencilerin  bagarilarini
arttirdigini belirtmislerdir. Aragtirmanin bu bulgusu, Giil (2007), Celenk (2003), Celenk
(2002), Barnard (2004), Fan ve Chen (2001) ve Jeynes (2003) yaptiklar1 arastirmalarda
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aile katilimi c¢aligmalarin Ogrenci basarist {izerinde olumlu etkiye sahip oldugu
bulgusuyla ortiigmektedir.

Arastirmada &gretmenler, aile katilimi ¢aligmalarinin ailelere ¢ocuklarini tanimasini,
yeni program hakkinda bilgi sahibi olmasimi ve Ogretmenle iletisim kurmasini
sagladiginmi belirtmislerdir. Arastirmanin bu bulgularn ile Barge ve Loges’in (2003)
yaptiklar1 arasgtirmada aile katilimi ¢aligmalari ile 6gretmen ile aile arasinda olumlu
iletisim kuruldugu bulgusu ve Kuzu’nun (2006) yaptigi arastirmada aile katilimi
calismalarin ailelerin anaokulu programi hakkinda bilgi sahibi olmasini, ¢ocuklarim
daha iyi tanimalarina sagladig1 bulgulariyla ortiismektedir.

Arastirmada ogretmenler, aile katilimi ¢aligmalarinin gretmenlere 6grencilerin ailesini
tanima olanagi verdigini ve kendilerini mutlu hissettiklerini  belirtmiglerdir.
Aragtirmanin  bu bulgusu, Akkaya’nin (2007) yaptig1 arastirmada aile katilim
caligmalarin 6gretmenlerin ve ailelerin aile katilimi ¢aligmalarina katilmaktan dolayi
mutlu olduklar1 bulgusuyla 6rtiismektedir.

Aragtirmada Ogretmenler, aile katilimi caligmalarini uygularken; ailelerin etkinliklere
katilmak istememesi, ailelerin etkinliklere zaman ayiramamasi, ailelerin ekonomik
bakimdan olanaklarinin yetersiz olmasi, egitim diizeyinin diisiik olmasi ve parcalanmig
ailelerin olmasi1 gibi zorluklarla karsilastiklarini belirtmislerdir. Nitekim, Ozdemir’in (2009)
yaptigi arastirmada ailelerin zaman sorunundan dolayr aile katilimi c¢alismalarina
katilmadiklar1 bulgusuna ulagilmigtir. Yine, Aydogan (2007) ve Yaylact’'nin (1999)
yaptiklar1 aragtirmada aile katilimini engelleyen etmenler arasinda zaman problemi ve
ekonomik problemlerden séz edilmektedir. Giinkan (2007), yaptig1 aragtirmada velilerin
goriisleri dogrultusunda ekonomik sikintilar ve ailenin egitim diizeyinin diisiik olmasinin
ailelerin egitime katilim diizeyini diislirdiigli bulgusuna ulagmistir. Akkaya (2007) ise
yaptigi arastirmada Ogretmenlerin, anne-babasi ayri olan ¢ocuklarin aile katilimi
¢alismalarin1 olumsuz etkiledigini belirttikleri bulgusunu ortaya koymustur.

Arasgtirmada, 6gretmenler aile katilimi ¢aligmalarinda istenilen basarmin elde edilmesi
icin ailelere seminerler verilmesi gerektigini belirtmislerdir. Arastirmanin bu bulgusu,
Sadik ve Doganay’in (2008) yaptiklar1 arastirmada, &gretmenlerin  ailelerin
bilinglendirilmesi gerektigini diigiindiikleri bulgusuyla ortiismektedir. Arastirmada,
ogretmenlerle yapilan goriigmeler sonucunda, §gretmenlerin aile katilimini dncelikle
ailenin ¢ocugun egitim siirecine katilmasi olarak tamimladiklar1 goériilmiistiir. Ayrica
O0gretmenler aile katilimini; ailenin ¢ocuguna destek olmasi, ailenin okulda iginde ya da
diginda yapilan etkinliklere katilmasi, ailenin okul ile isbirligi i¢inde olmasi, ailenin
¢ocugunu izlemesi, ailenin ¢ocugu ile ilgilenmesi ve zaman ge¢irmesi, okul ile isbirligi
icinde olmasi, ailenin okulda 6grenilen konular1 yasama geg¢irmesi, egitimin bir
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boyutunu olusturmasi ve topluma hizmet olarak tanimlamislardir. Ayni zamanda
Ogretmenler, aile katilimi caligmalarini uygularken planlama yaptiklarini, aileleri
bilgilendirdiklerini ve uyguladiklarini belirtmislerdir. Bunun yam sira, dgretmenler
aileleri bilgilendirerek goniilli aileleri belirlediklerini, planlama ve is bolimi
yaptiklarint ve uyguladiklarini belirtmiglerdir. Yine, &gretmenler aile katilimi
calismalarimi yillik planda belirttiklerini ve resmi izin aldiklarmi ifade etmislerdir.
Ayrica, planlama yaparak aileleri ikna ettiklerini, uyguladiklarini ve aile katilim
¢alismalarini degerlendirdiklerini de belirtmislerdir. Bu kapsamda uygulamaya ve ileri
aragtirmalara yonelik su onerilerde bulunabilir:

e Aile katilimi c¢aligmalar1 konusunda paydaslara konferans ve seminerler
diizenlenmelidir.

e Ogretmenlerin aile katilimi ¢alismalarin uygulayabilmesi icin Hayat Bilgisi dersi
O0gretim programinda aile katilimi c¢aligmalarina ayr1 bir bolim olarak yer
verilmelidir.

o  Ogretmenler, veli toplantilarinda ailelere aile katiliminin nemini anlatmalidar.

e Ogretmenler aile katilimi konusunda okul miidiirii ve diger yoneticilerle igbirligi
yapmalidir.

e Aile katilim1 ¢caligmalarinin diger derslerdeki uygulamalarina yonelik de ¢aligmalar
yapilabilir.

o Aile katilimi caligmalarinin 6grencilerin akademik basarisi iizerindeki etkisini
belirlemeye yonelik deneysel ¢alismalar yapilabilir.

o Aile katilimi ¢aligmalarinin dgretmenler ve veliler tizerindeki etkisini incelemek
icin deneysel ¢aligmalar yapilabilir.

e Aile katilimi ¢aligmalarina yonelik eylem arastirmalari yapilabilir,
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